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Strategic Directions for Public Schools 2020-2024 
Every student, every classroom, every day 
1. Provide every student with a pathway to a successful future 
2. Strengthen support for teaching and learning excellence in every classroom 
3. Build capacity 
4. Increased school autonomy within connected system 
5. Partner with families 
6. Use evidence to drive decision making 
 
Subiaco Primary School Priorities 2020 
• Refine and further embed the Targeted Teaching Model/Case Management 

to identify targeted group of students and plan for improvement. 
• Higher order questions with Interpreting, Analysing and Evaluating and 

complexity of texts in Reading. 
• Strengthen Numeracy lesson design and further develop student reasoning 

and understanding of multistep problems. 
• Continue to strengthen data informed teaching and establish data trends in 

Maths, English and Science across the school. 
• Continued implementation of Technologies Curriculum; both Digital 

Technologies and Design and Technologies in planning, teaching, 
assessment. 

• Continue to embed Habits of the Mind as part of Critical and Creative and 
Higher Order Thinking. 

 
 
 
 
 

 
Our Best.  At Subiaco Primary we strive for: 
• Educational Excellence: Teaching that is reflective, responsive and enables 

all students to reach their full potential. 
• Leadership: A culture of shared, affirmative school leadership that 

empowers others. 
• Collaboration: Building staff capacity & shared understanding to improve 

student outcomes.  
 
Teaching and Learning Beliefs at Subiaco Primary. To: 
• Provide a happy and safe learning environment, where risk taking is 

encouraged and supported. 
• Integrate critical and creative thinking and Habits of the Mind in teaching 

and learning programs. 
• Practice and model timely and constructive feedback. 
• Respect and accommodate differences between learners. 
• Participate in goal-setting and encourage action and reflection. 
• Implement a balance of cooperative, group, partner and individual learning 

opportunities. 
• Promote self-motivated, confident learners through inquiry and active 

participation in challenging and engaging experiences. 
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TARGETS MONITORING PROCESS 
Teaching  
NAPLAN achievement to consistently align with 
or better than Like Schools. 

Annual NAPLAN results and SAIS analysis tools 
Year level targeted planning 

On-Entry data to be above state average On-entry analysis and planned actions 
Maintain and improve the performance of 
students in each year level on ACER, PAT, 
Reading Comprehension, eWrite, Numeracy and 
Science 

Moderated grades 
Data hub 
 

To set SMART goals as part of performance and 
development process. 

Each teacher’s individual Performance 
Improvement Plan & staff feedback 

Achieve the national benchmark in all elements 
of the seven quality areas of the NQS. 

DOE schools online monitoring system 

  
Learning Environment  
Maintain a minimum attendance rate of 95%. Attendance recording 
95% of students to achieve usually/consistently 
in ABE data. 

SAIS reporting 
 

Positive responses to social and emotional 
surveys 

Social & Emotional Learning survey tool and 
action plan 
Student voice and SRC minutes 

Evidence of enhancements to the physical 
environment by planned and documented 
improvement. 

Plans developed 
Changes implemented 
 

Establish and maintain Workload Advisory 
Committee (WAC). 

WAC minutes and actions 

  
Relationships  
Continue to use our facilities, providing services 
and income to the school. 

Income from user groups increases over time 
at an appropriate level to service provider 
(profit or non-profit organisations). 
School Finance system – locally raised funds 

To develop community associations and 
partnerships that enhance the learning program 
of our students. 

Anecdotal evidence 

Active participation by Board and P&C 
Committee 

Board and P&C executive membership records 
and meeting minutes 

To provide clear and regular communication 
through a variety of means 

School record systems 
National School Opinion Survey (biennial 
survey) 

Maintain high parent, student and staff 
satisfaction ratings. 

National School Opinion Survey (biennial 
survey), Surveys 

TARGETS MONITORING PROCESS 
Leadership  
Teachers self-assess annually using the AITSL 
Professional standards for Teacher’s Framework 
and share this information confidentially with 
their line manager. 

Each teacher’s individual Performance & 
Development 
Line manager, peer feedback 

For the principal to participate in a Principals’ 
Professional Review process. 

PPR documentation, including actions resulting 
from 360⁰ feedback. 
National School Opinion Survey (biennial survey) 

Leadership opportunities for staff and students. Leadership roles and SRC 
  
Resources  
The on-going renewal of resources and assets in 
line with our annual operational plans. 

National School Opinion Survey (biennial survey) 
Financial Committee minutes 

To strategically recruit, develop and manage 
staff. 

Workforce Plan 

To provide a healthy and motivating workplace 
as well as an engaging, challenging and caring 
learning environment. 

National School Opinion Survey (biennial survey) 
Anecdotal evidence 

To achieve an ‘excellent’ in the DoE financial 
audit. 

DoE audit 
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In English, the curriculum content is explicitly taught to enable students to develop 
a deep understanding and the ability to flexibly apply their skills across a range of 
learning contexts. English is taught systematically, explicitly and in a differentiated 
manner to cater for the needs of students. Teachers follow a structured and 
sequential approach to the teaching of skills. Literacy Blocks follow the iStar 
instructional model, ensuring there is connected practice across the school. Lessons 
comprise of learning intent, success criteria and plenary, providing students with a 
clear understanding of what they are supposed to be learning and how they will 
know when they can do it. 
 
Planning, teaching and assessment in English at Subiaco Primary is underpinned by: 
• Western Australian English Curriculum 
• SCSA Year Level Checkpoints 
• Early Years Framework 
• WA Kindergarten Curriculum Guidelines 
• Year Level Teams Collaborative Planning 
• Data-informed planning, teaching and learning 
• Reflective practice 
• Gradual Release of Responsibility Model of Teaching and Learning: I do, We do, 

You do 
 
KEY FOCUS AREAS  
1. Language Strand: Text structure & organisation; Expressing & developing ideas 
2. Literature Strand: Creating Literature 
3. Literacy Strand: Interpreting, Analysing & Evaluating; Creating Texts 
4. Instructional Routines within a Literacy Block: Reading & Vocabulary 

Instruction 
5. Instructional Routines within a Literacy Block: Writing 
6. Achievement Standards 
7. Assessment, Moderating & Reporting 
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In the Western Australian Curriculum: English, is built around three interrelated strands of Language, Literature and Literacy. Teaching and learning programs balance and 
integrate all three strands. Together the strands focus on developing students’ knowledge, understanding and skills in listening, reading, viewing, speaking, writing and 
creating. LANGUAGE = knowledge about English language; LITERATURE = understand, appreciate, respond to, analyse and create literature; LITERACY = expanding the 
repertoire of English usage. 
 

LANGUAGE STRAND LITERATURE STRAND LITERACY STRAND 
Substrands Substrands Substrands 
Language Variation and Change Literature in Context Texts in Contexts 
Language for Interaction Responding to Literature Interacting with Others 
Text Structure & Organisation Examining Literature Interpreting, Analysing & Evaluating 
Expressing & Developing Ideas Creating Literature Creating Texts 
Sound & Letter Knowledge   

 
Kindergarten – Year 2 
Students bring with them to school a wide range of experiences with language and texts. These experiences are included in the curriculum as valid ways of communicating and 
as rich resources for further learning about language, literature and literacy. From Kindergarten to Year 2, students engage with purposeful listening, reading, viewing, speaking 
and writing activities for different purposes and contexts. 
 
The curriculum in these years aims to extend the abilities of students prior to school learning and to provide the experiences needed for continued learning. The study of 
English from Kindergarten to Year 2 develops students' skills and disposition to expand their knowledge of language as well as strategies to assist that growth. It aims to do this 
through pleasurable and varied experiences of literature and through the beginnings of a repertoire of activities involving listening, viewing, reading, speaking and writing. 
 
Years 3–6 
Students practise, consolidate and extend what they have learned. They develop an increasingly sophisticated understanding of grammar and language, and are increasingly 
able to articulate this knowledge. Gradually, more complex punctuation, clause and sentence structures, and textual purposes and patterns are introduced. This deeper 
understanding includes more explicit metalanguage, as students learn to classify words, sentence structures and texts. To consolidate both 'learning to read and write' and 
'reading and writing to learn', students explore the language of different types of texts, including visual texts, advertising, digital/online and media texts. 
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SCHOOL PRIORITY AREAS IN ENGLISH 

LANGUAGE STRAND – Reading/Writing LITERACY STRAND - Reading LITERATURE - Writing 
Text Structure & Organisation 
Text Cohesion 
How text cohesion works: language features that link parts of 
the text together: paragraphs, connectives, nouns and 
associated pronouns. 

Interpreting, Analysing & Evaluating 
Purpose & Audience 
Recognising and analysing differences between different 
types of texts. 

Creating Literary Texts 
Students create their own texts based on ideas, features and 
structures of texts experienced. 

Expressing & Developing Ideas 
Vocabulary 
Meanings of words including everyday and specialist 
meanings, the use of vocabulary in different contexts & how 
words take their meaning from the context of the text.  

Reading Processes 
Using the 3 cues to decode text, self-correcting, monitoring 
meaning, reading-on, reading back, using phonics, semantics 
and syntax. 

Editing 
Editing texts for meaning, structure and grammatical 
features. 

Expressing & Developing Ideas 
Sentences & Clause-level Grammar 
What a clause is and how simple, compound and complex 
sentences are constructed through one clause(simple) or by 
combining clauses using different types of conjunctions 
(compound and complex). 

Comprehension Strategies 
Readers construct literal and inferential meaning from texts: 
they use a range of strategies: making connections, 
monitoring and clarifying, predicting & inferring, 
questioning, visualising, synthesising & summarising. 

 

Expressing & Developing Ideas 
Word-level Grammar 
Different classes of words used in English (nouns, verbs, etc), 
the functions they perform in sentences and when they are 
combined in particular recognizable groups such as phrases 
and noun groups. 

Creating Text 
Students create different types of spoken, written and 
multimodal texts using knowledge of text structures and text 
features. 

 

 
INSTRUCTIONAL ROUTINES WITHIN A LITERACY BLOCK 
Teachers offer a minimum of 3 literacy blocks per week. 
Literacy Blocks are underpinned by the iStar model: 
 
READING: FOUR KEY INTENTIONAL TEACHING PROCEDURES 

TEACHER READ ALOUD SHARED READING GUIDED READING INDEPENDENT READING 
Short, sharp & frequent. 
10-15 minutes daily 
Invest the time for powerful returns 

Teacher modelling, teacher and students 
reading together and focused discussion. 

Students in small instructional groups. A planned, 
explicit lesson includes: pre-reading discussions, silent 
reading of text by group as teacher listens to 
individual students reading aloud, explicit teaching of 
skills, directed questions at different levels, sharing of 
what has been learnt. 

Students practise skills learnt by reading a 
range of self-selected/teacher selected texts. 
Learning transferred to other learning areas. 
Book Discussion Groups, Author Study Groups 
ideally allow students to respond to their 
reading by talking, writing and drawing. 

Inform/Inspire: Today we will learn, Today I am looking for, We will learn by 
Show/Share: Now I will show you how, I will share my thinking, I will explain 
Try/Transfer: In groups today you will practise, In pairs you will 
Apply/Action: Now is your chance to, Now we will all share what we have learnt 
Review/Revise: What were our learning intentions today? How did we go? How do we know? 
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VOCABULARY INSTRUCTION 

Vocabulary supports both learning to read and reading to learn. Vocabulary knowledge is 
highly correlated with reading comprehension. Explicit teaching of vocabulary is 
effective and necessary. Students build their knowledge of words and meaning to go 
beyond the definition. 

Vocabulary supports ‘word consciousness’ – knowledge and interest in words. Students 
who are word conscious enjoy learning new words and using them in different ways. 

Teachers employ the ‘Three Tiers Approach’: 
Tier 1 = Basic sight words,  
Tier 2 = words essential for comprehension; take time to teach these words as they are 
words required for full understanding of the text. 
Tier 3 = specific content area words – HASS, Science, Geography, Technology & 
Enterprise 

Teachers teach students to use contextual strategies and help students pick up the clues 
embedded within the text. Discussion is a key part of learning vocabulary. New 
knowledge is connected, linked, classified and stored. 
Anchor charts and graphic organisers are useful for students to reference their learning 
for future use. 

 
WRITING 
6 KEY INSTRUCTIONAL PROCEDURES 
Use the reading/writing link when teaching a new text form in writing. 
 
Teachers use Formative Assessment to guide their writing instruction for one text type per term: 
1. Assess - Employ a ‘cold task’ prior to teaching the specific text – find out what students know  
2. Profile class and set class goals linked to text 
3. Develop a Text Toolkit to guide instruction for students – language features/organisational features – used to give feedback to students 
4. Employ a ‘hot task’ at the end of the teaching unit – monitor progress 
 

1. FAMILIARISING 2. ANALYSING 3. MODELLED WRITING 
Students are involved in tasks in which they are 
required to discuss, read, listen to and view samples 
of the new text form. 

Students analyse the mentor text and teacher explicitly 
‘thinks aloud’ to highlight the key language features and 
organisational features of the text. 
Language Features – grammar at a word level 
Orgainsational Features – how the information is organised 
within the text: sentences, paragraphs, heading 

Teacher thinks aloud and writes a section of texts; the 
teacher makes the writing decisions explicit for students. 

4. SHARED WRITING 5. GUIDED WRITING 6. INDEPENDENT WRITING 
Teacher and students compose a section of text; 
focused discussion and questioning. 

Teacher and a small group of students talk, read and think 
their way through a text. 

3 KEY STAGES OF WRITING - Planning, Drafting & Editing 
Draft writing: students apply thinking in writing of a specific 
text form. 
Journal Writing: promote writing fluency. 
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K/PP/Year 1 teachers implement aspects of the Talk for Writing program: teaching Imitate, Innovate & Invent stages explicitly. 
Develop early writing skills using role-play, modelled writing, joint construction and independent writing tasks. Oral and pictorial representations of each text are used to 
familiarise students with the structure and vocabulary required to write a successful, cohesive text. 
 
Editing and Proofing considerations: ‘Good writers continually re-read their writing’, ‘Reflective writers make even better choices every time.’ 
• Whole class, small group, pairs and individual opportunities to gain feedback on writing. 
• Vocabulary book – build a personal word bank, used for editing processes. 
• Have-a-go book: scaffold for thinking. Limit the number of goes required for each word and to keep writing fluent, it can be used at the proofing stage. During the drafting 

stage, students underline word and come back. 
• Editing checklist: year level expectations – see SCSA Year Level Checkpoints. 
• Targeted Feedback: focus on Authorial then Secretarial – Tickled Pink/Green for Growth. 
 
SCSA Editing and Proofing Scope & Sequence 
 

K PP Year 1 Year 2 
Teacher models rereading writing for 
meaning. 
 

Teacher models rereading writing for 
meaning. 
Students encouraged to re-read own 
writing for meaning. 

Uses capital letters and full stops with 
some accuracy. 
Rereads own writing for meaning. 
 

Consistently and with some accuracy uses 
capital letters and full stops. 
Rereads own writing for meaning. 
 

Year 3 Year 4 Year 5 Year 6 
Consistently rereads and edits their writing, 
checking their work frequently for 
vocabulary, structure and meaning. 

Consistently and accurately uses 
punctuation, including quotation marks, 
to enhance meaning. 
Consistently re-reads and edits their 
work, checking their work frequently, to 
improve structure and meaning. 

Uses boundary punctuation with 
consistency – more complex 
punctuation to support meaning. 
Develops criteria – structure and 
meaning to revise and edit their work. 

Effectively uses punctuation for clarity and 
meaning. 
Consistently monitors writing, making 
editorial choices for text structure, 
language features, spelling and punctuation 
based on purpose and audience. 
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WESTERN AUSTRALIAN CURRICULUM – EFFECTIVE WRITING INSTRUCTION 
Scope and Sequence K-6 
 

TEXT FORM K PP Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
LITERARY RETELL 
imaginative 

Oral sharing 
Sequencing 
pictures 

Imaginative 
retellings 

Imaginative 
retellings 

Imaginative 
retellings 

    

RECOUNT 
Personal 
experiences 

Event based 
news telling 

Teach explicitly 
Imitate, Innovate 
& Invent 

Teach explicitly Teach explicitly Review & 
integrate  

  Teach explicitly 
Feature articles 

PROCEDURE 
‘How to’ writing 
Informative 
Imaginative  

Explore 
Teacher model 

Explore 
Teacher model: 
Short simple text 

Teach explicitly 
 
 

Review & 
integrate 
 
 

Review & 
integrate 
 

Integrate: 
Science, 
Geography & 
HASS 

  

REPORT 
Informative 

N/A Explore Introduce & 
explore 

Teach explicitly Teach explicitly Review & 
integrate 

Multimodal texts Multimodal texts 

DESCRIPTION 
Imaginative 
Informative 

Object based 
news telling 

Explore 
Oral to written 

Explore 
Oral to written 

Explore 
Oral to written 

Teach explicitly Teach explicitly Review & 
integrate 

Review & 
integrate 

NARRATIVE 
Imaginative 

Oral sharing 
Let’s Tell a Story 
 

Teacher model: 
short, simple text 
Imitate, Innovate 
& Invent 

Teacher model: 
short, simple text 

Teach explicitly 
 

Teach explicitly Review & teach Review & teach Explore short 
story form 
Transform 
narrative text to 
other forms 

EXPLANATION 
Informative:  

N/A N/A Explore Explore Explore Explore Teach explicitly Review & 
integrate 
Science/ 
Geography 

PERSUASION 
Persuasive 
 

Personal 
opinions 

Oral to written 
Teacher model 
 

Oral to written 
Teacher model 

Teach explicitly Teach explicitly Review & teach Review & teach Teach explicitly 
Discussions: Both 
sides of 
argument 

REVIEWS 
Books, films, plays 
Persuasive 
 

Personal 
preferences 
Links to reading 
response 

Personal 
preferences 
Links to reading 
response 

Personal 
preferences 
Links to reading 
response 

Personal 
preferences 
Links to reading 
response 

Teach explicitly Teach explicitly Review & teach 
Book, Film, V 
Game 

Integrate & 
review 
Book, Film, V 
Game 
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TEXT FORM K PP Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
POETRY 
Imaginative 

Listening & 
learning rhymes 

Explore a range Teach explicitly Teach explicitly Teach explicitly Teach explicitly Review & 
integrate 

Review & 
integrate 

Expectations: 
Text Structure 
 

Beginning writing 
behaviours 
evident. 
Uses familiar 
words, phrases 
and images to 
convey ideas. 

Short statements 
- sentences 
Pictures to 
represent ideas 
Performances 

Create short 
texts for a range 
of purposes. 

Create short 
texts and show 
how images 
support the 
meaning. 

Elaborate and 
give details for 
the reader. Use 
language 
features to link 
and sequence 
ideas. 

Add coherence 
and details to 
texts. 
Images/details to 
extend ideas. 
Explain ideas for 
different 
audience. 

Extend ideas. 
Develop and 
explain a point of 
view. 
Write texts for 
different 
audiences. 

Use language 
features/ 
patterns for 
emphasis. 
Specific details to 
support a point 
of view. 
Detailed texts 
with elaboration. 

Grammar 
Vocabulary 
Punctuation 

Writing shows 
evidence of 
letter and sound 
knowledge. 
Experiments with 
FS and CL. 

Evidence of 
letter/sound 
knowledge. 
Beginning writing 
behaviours. 
Experiment with 
CL and FS. 

Details about 
ideas, events and 
participants. 
Use CL& FS. 
Accurately spell 
high frequency 
words. 

Use punctuation 
correctly. 
Spell regular 
spelling patterns 
accurately. 

Express feelings 
and opinions on 
topics. 
Focus on 
vocabulary & 
punctuation. 

Focus on 
vocabulary and 
grammar. 

Use a variety of 
sentence types. 
Select specific 
vocabulary. 
 

Make considered 
vocabulary 
choices. 

 
GUIDELINES TO ASSIST WITH PLANNING WRITING INSTRUCTION 
 
Explore 
The teacher uses the text form for Read Alouds and Shared Reading activities identifying the purpose of the text form and some of the key features and organizational 
structures. 
 
Teach Explicitly: Familiarise, Analyse & Construct 
The teacher provides exposure and familiarization with the text form through Read Alouds and Shared Reading activities, moving into explicit writing instruction using 
modelled, shared, guided and independent writing instruction. Strategies from Talk 4 Writing are integrated into the teaching learning cycle. 
 
Review & Integrate 
The teacher focuses instruction on a review of the language features and organizational structures of the text form and provides further exploration and practice in literacy 
lessons and through integration into content learning areas. 
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ENGLISH ACHIEVEMENT STANDARDS 
Western Australian English Curriculum and the Early Years Learning Framework is the foundation for all planning and teaching in English. Achievement Standards indicate the 
quality of learning students should typically demonstrate by a particular point in their schooling. Teachers use the achievement standards to identify current levels of learning 
and achievement and then select the most appropriate content to teach individual students and/or groups of students. Aspects of the Achievement Standards are explicitly 
referred to in learning intentions and reflections for each English lesson. 
 

 Reading and Viewing Writing and Creating Speaking and Listening 

Ki
nd

er
ga

rt
en

 

• Know that spoken and written language can be broken 
into smaller parts 

• Hear and clap syllables in simple words 
• Investigate and explore onset and rime in simple CVC 

words 
• Discriminate rhyme in words 
• Investigate and explore individual sounds and sounds in 

spoken words 
• Hear and begin to identify first and last sounds in 

simple words 
• Explore letter-sound relationships 
• Recognise familiar written symbols in context, such as 

road signs and their name 
• Recognise some letter names 
• Become aware that letters are different from numbers 
• Display reading/viewing like behaviours in play and 

experiences 

• Verbalise ideas and simple concepts 
• Display writing like behaviours in play and experiences 
• Copy simple patterns 
• Retell a simple story 
• Engage in discussion about narratives and informational 

texts 
• Use imagination to recreate roles and experiences 
• Explore common language patterns in narratives 
• Use images, marks and approximations of letters and words 

to convey meaning. 
• Use symbols in play to represent and make meaning. 
• Show an awareness that print holds meaning. 
• Become aware that words are separated by spaces 
• Become aware that sentences are made up of words, that 

words are made up of sounds and sounds are represented 
by letters or groups of letters. 

• Sustain conversations with others in different 
situations. 

• Use speech that can be understood by others 
• Act upon simple instructions and statements 
• Develop auditory discrimination 
• Modulate voice appropriate to the situation 
• Use simple sentences when speaking 
• Use turn-taking in conversations 
• Increase use of vocabulary by exploring meanings of 

new words and talk about language 
• Know that languages other than English are used in the 

home, school and community environment 
• Use simple non-verbal ways of communicating through 

gesture and signs. 
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 Reading and Viewing Writing and Creating Speaking and Listening 

Pr
e-

pr
im

ar
y 

• Use predicting and questioning strategies to make 
meaning from texts. 

• Recall one or two events from texts with familiar topics. 
• Understand that there are different types of texts and 

these can have similar characteristics. 
• Identify connections between texts and personal 

experiences. 
• Read short, decodable and predictable texts with 

familiar vocabulary and supportive images. 
• Draw upon knowledge of concepts of print, sounds and 

letters and decoding and self monitoring strategies to 
read texts. 

• Recognise letters of the English alphabet, in upper and 
lower case. 

• Know and use the most common sounds represented 
by most letters. 

• Read high frequency words and blends sounds orally to 
read consonant-vowel-consonant words. 

• Understand texts reflect their own experiences. 
• Identify and describe likes and dislikes about familiar texts, 

objects, characters and events. 
• Use familiar words, phrases and images to convey ideas in 

writing. 
• Writing shows evidence of letter and sound knowledge, 

beginning writing behaviours and experimentation with 
capital letters and full stops. 

• Use appropriate interaction skills to listen and respond 
to others in a familiar environment. 

• Listen for rhyme, letter patterns and sounds in words. 
• Understand that their texts can reflect their own 

experiences. 
• Identify and describes likes and dislikes about familiar 

texts, objects, characters and events. 
• Communicate clearly in informal and whole class 

settings. 
• Retell events and experiences with peers and known 

adults. 
• Identify and use rhyme. 
• Orally blend and segment. 

Ye
ar

 1
 

• Understand the different purposes of texts. 
• Make connections to personal experience when 

explaining information, characters and main events in 
short texts. 

• Identify that texts serve different purposes and are 
organised differently. 

• Understand how characters are developed and give 
reasons for personal preferences. 

• Describe characters, settings and events in different 
types of literature. 

• Read aloud with developing fluency. 
• Read short texts with some unfamiliar vocabulary, 

simple and compound sentences and supportive 
images. 

• They use knowledge of the relationship between 
sounds and letters, high-frequency words, sentence 
boundary punctuation and directionality to make 
meaning when reading. 

• Recall key ideas and recognise literal and implied 
meaning in texts. 

• Create texts that show understanding of the connection 
between writing, speech and images. 

• Create short texts for a small range of purposes. 
• Provide details about ideas or events, and details about 

participants in events in their writing. 
• Accurately spell high-frequency words with regular spelling 

patterns. 
• Use capital letters and full stops. 

• Listen to others when taking part in conversations, 
using appropriate language features and interaction 
skills. 

• Understand how characters in texts are developed and 
give reasons for personal preferences. 

• Create texts that show understanding of the connection 
between writing, speech and images. 

• Create short texts for a small range of purposes. 
• Interact in pair, group and class discussions. 
• Take turns when responding in pair, groups and class 

discussions. 
• Make short presentations on familiar topics. 
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 Reading and Viewing Writing and Creating Speaking and Listening 

Ye
ar

 2
 

• Understand how similar texts share characteristics by 
identifying text structures and language features, to 
describe characters/events or to communicate factual 
information. 

• Read texts that contain varied sentence structures, 
some unfamiliar vocabulary, a significant number of 
high-frequency words and images that provide extra 
information. 

• Monitor meaning and self-correct using knowledge of 
phonics, syntax, punctuation, semantics and context. 

• Use knowledge of a wide variety of letter-sound 
relationships to read words of one or more syllables 
with fluency. 

• Identify literal and implied meaning, main ideas and 
supporting detail.  

• Make connections between texts by comparing 
content. 

• Explain their preferences for aspects of texts using 
other texts as comparisons. 

• Create texts, drawing on own experiences, imagination and 
information they have learnt. 

• Create texts that show how images support the meaning of 
the text. 

• Accurately spell words with regular spelling patterns and 
spell words with less common long vowel patterns. 

• Use punctuation accurately. 

• Listen for particular purposes. 
• Listen for and manipulate sound combinations and 

rhythmic sound patterns. 
• Use everyday language features and topic-specific 

vocabulary to discuss ideas and experiences. 
• Explain their preferences for aspects of texts using 

other texts as comparisons. 
• Create texts that show how images support the 

meaning of the text. 
• Create texts, drawing on own experiences, imagination 

and information they have learnt. 
• Use a variety of strategies to engage in group and class 

discussions. 
• Make presentations. 

Ye
ar

 3
 

• Understand how content can be organised using 
different text structures depending on the purpose of 
the text. 

• Understand how language features, images and 
vocabulary choices are used for different effects. 

• Read texts that contain varied sentence structures, a 
range of punctuation and images that provide extra 
information. 

• Use phonics and word knowledge to fluently read more 
complex words. 

• Identify literal and implied meaning connecting ideas in 
different parts of a text. 

• Select information, ideas and events in texts that relate 
to their own lives and to other texts. 

• Understand how language features are used to link and 
sequence ideas. 

• Understand how language can be used to express feeling 
and opinions on topics. 

• Create a range of texts for familiar and unfamiliar 
audiences. 

• Include writing and images to express and develop, in some 
detail, experiences, events, information, ideas and 
characters. 

• Demonstrate understanding of grammar and choose 
vocabulary and punctuation appropriate to the purpose 
and context of their writing. 

• Use knowledge of letter-sound relationships, consonant 
and vowel clusters and high-frequency words, to spell 
words accurately. 

• Re-read and edit their writing, checking their work for 
appropriate vocabulary, structure and meaning. 

• Listen to others’ views and respond appropriately using 
interaction skills. 

• Understand how language features are used to link and 
sequence ideas. 

• Understand how language can be used to express 
feelings and opinions on topics. 

• Create a range of texts for familiar and unfamiliar 
audiences. 

• Contribute actively to class, group discussions, asking 
questions, providing useful feedback. 

• Make presentations. 
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 Reading and Viewing Writing and Creating Speaking and Listening 

Ye
ar

 4
 

• Understand that texts have different text structures 
depending on purpose and context. 

• Explain how language features, images and vocabulary 
are used to engage the interest of audiences. 

• Describe literal and implied meaning, connecting ideas 
in different texts. 

• Express preferences for particular types of texts, and 
respond to others’ viewpoints. 

• Read fluently texts that, include varied sentence 
structures and unfamiliar vocabulary, including 
multisyllabic words. 

• Use language features to create coherence and add detail 
to their texts. 

• Understand how to express an opinion based on 
information in a text. 

• Create texts that show understanding of how images can 
be used to extend key ideas. 

• Create structured texts to explain ideas for different 
audiences. 

• Demonstrate understanding of grammar,  
• Select vocabulary from a range of resources and 
• Use accurate spelling and punctuation, editing their work to 

improve meaning. 

• Listen for and share key points in discussions. 
• Use language features to create coherence and add 

detail to their texts. 
• Understand how to express an opinion based on 

information in a text. 
• Create texts that show understanding of how images 

and detail can be used to extend key ideas. 
• Create structured texts to explain ideas for different 

audiences. 
• Make presentations  
• Contribute actively to class and group discussions, 

varying language according to context. 

Ye
ar

 5
 

• Explain how text structures assist in understanding the 
text. 

• Understand how language features, images and 
vocabulary influence interpretations of characters, 
setting and events. 

• Analyse and explain literal and implied information 
from a variety of texts. 

• Describe how events, characters and settings in texts 
are depicted and explain their response to them. 

• Decode unfamiliar words using phonic, grammatical, 
sematic and contextual knowledge. 

• Use language features to show how ideas can be extended. 
• Develop and explain a point of view, selecting information, 

ideas and images from a range of resources. 
• Create imaginative, informative and persuasive texts for 

different purposes and audiences. 
• Demonstrate understanding of grammar using a variety of 

sentence types. 
• Select specific vocabulary 
• Use accurate spelling and punctuation. 
• Edit their work for cohesive structure and meaning. 

• Listen and ask questions to clarify content. 
• Use language features to show how ideas can be 

extended. 
• Develop and explain a point of view about a text, 

selecting information, ideas and images from a range of 
resources. 

• Create imaginative, informative and persuasive texts 
for different purposes and audiences. 

• Make presentations, which include multimodal 
elements for defined purposes. 

• Contribute actively to class and group discussions, 
taking into account other perspectives. 

Ye
ar

 6
 

• Understand how the use of text structures can achieve 
particular effects. 

• Analyse and explain how language features, images and 
vocabulary are used by different authors to represent 
ideas, characters and events in texts. 

• Compare and analyse information in different and 
complex texts, explaining literal and implied meaning. 

• Select and use evidence from a text to explain their 
response to it. 

• Understand how language features and language patterns 
can be used for emphasis. 

• Show how specific details can be used to support a point of 
view. 

• Explain how their choices of language features and images 
are used. 

• Create detailed texts elaborating on key ideas for a range of 
purposes and audiences. 

• Demonstrate understanding of grammar and make 
considered vocabulary choices to enhance cohesion and 
structure of their writing. 

• Use accurate spelling and punctuation for clarity. 
• Make and explain editorial choices based on criteria. 

• Listen to discussions, clarifying content and challenging 
others’ ideas. 

• Understand how language features and language 
patterns can be used for emphasis. 

• Show how specific details can be used to support a 
point of view. 

• Explain how their choices of language features and 
images are used. 

• Create detailed texts elaborating on key ideas for a 
range of purposes and audiences. 

• Make presentations  
• Contribute actively to class and group discussions, using 

a variety of strategies for effect. 
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In Mathematics the curriculum content and proficiencies are explicitly taught to 
enable students to develop a deep understanding and flexibly apply their skills. All 
numeracy blocks follow the iStar Instructional model. Learning intentions and 
plenaries explicitly refer to proficiencies and achievement standards. All planning, 
teaching and assessment tasks are completed in collaborative teams. This ensures a 
whole-school approach to support student learning, students know what they need 
to learn and how they will know when they can do it. 
 
• Planning, teaching and assessment of Mathematics at Subiaco Primary is 

underpinned by: 
• Western Australian Mathematics Curriculum 
• SCSA Year Level Checkpoints 
• Early Years Learning Framework 
• WA Kindergarten Curriculum Guidelines 
• Collaborative Planning 
• iStar Instructional Model 
• Data-informed planning and teaching 
• Explicit Learning Intentions 
• Reflective Practice 
 
Key Focus Areas  
1. Proficiency Strands 
2. Achievement Standards 
3. Instructional Routines – Maths Smash 
4. Instructional Routines – Concrete, Pictorial, Abstract 
5. Instructional Routines – Vocabulary 
6. Instructional Routines – Problem Solving 
7. Scope and Sequence – Suggested Term Plan based on Envision Maths 
8. Resources and Strategies 
9. Assessment, Moderating and Reporting 
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1. Proficiency Strands 
 
All teachers explicitly teach and develop a deep understanding of the proficiency strands in students. There is evidence of intentional teaching of proficiency strands in each 
classroom (environmental print/anchor charts). 
 

Fluency FLUENCY is building students’ basic skills, speed and accuracy in routine questions. 
Questions students been shown how to solve, they could be: 

- single step 
- multiple steps 
- remembering a formula  
- applying a formula to solve a simple situation   

Most questions found on worksheets, in textbooks and in primary-school maths tests fit into this category: they allow students to practice what they have learned until they can 
consistently get that type of question correct and then they check that students have “got it”. 

Understanding UNDERSTANDING is building a deep understanding of the mathematical principles and patters through questions that require students to make connections and build patterns. 
Understanding requires students to do more than what they have seen before. It requires students understand the why and how rather than just the what of mathematics and to 
adapt what they have learned to new situations by using the connections that underpin mathematical principles rather than memorized procedures. For example: 

- non-standard problem-solving (problems that require students to work backwards, fill a gap, or solve a multi-step problem)  
- questions that start with a fairly simple scenario and then add additional complications with each step 
-  open-ended questions that focus on developing perceptive understanding of patterns 

Problem Solving PROBLEM SOLVING is attempting never-before tried problems. 
These need to be completely new to the students, not word problems written from what they have already been taught, or applications of their pre-existing content and skills to a 
real-life context.  These types of problems usually require students to: 

-  work out new strategies that they have not been shown 
-  build new content that they do not yet possess  
- experience moments of insightful thinking 

Reasoning REASONING is proving that mathematical thinking is valid.  
Students need to demonstrate the mathematical process that they used to obtain their answers. This can be: 

- orally 
- written (sentences or equations) 
- visual (diagrams, graphs, drawings) 
- concrete materials combined with explanation 

Students need to show a process that is both: 
(1) mathematically valid  
(2) logically structured 

*Adapted from Back to Front Maths, Tierney Kennedy 2015 
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What do the proficiency strands look like in each Year Level? 
 

Fluency In F–2, students become fluent as they develop skills in choosing appropriate 
procedures; and recalling factual knowledge and concepts readily. 
 

In Years 3–6, students become fluent as they develop skills in choosing appropriate 
procedures; carrying out procedures flexibly and accurately; and recalling factual 
knowledge and concepts readily. Students are fluent when they calculate answers 
efficiently, when they recognise robust ways of answering questions, and when they 
recall definitions and regularly use facts. 

Understanding In F-2, students make connections between related concepts and progressively apply 
the familiar to develop new ideas. 
 

In Years 3-6, students make connections between related concepts and progressively 
apply the familiar to develop new ideas. They develop an understanding of the 
relationship between the ‘why’ and the ‘how’ of mathematics. Students build 
understanding when they connect related ideas. 

Problem Solving In F–2, students solve problems when they use mathematics to represent unfamiliar or 
meaningful situations. 

In Years 3–6, students solve problems when they use mathematics to represent 
unfamiliar or meaningful situations and plan their approaches. 

Reasoning In F–2, students develop an increasingly sophisticated capacity for logical thought and 
actions. Students are reasoning mathematically when they explain their thinking. 
 

In Years 3–6, students develop an increasingly sophisticated capacity for logical thought 
and actions, such as evaluating, explaining and generalising. Students are reasoning 
mathematically when they explain their thinking, when they adapt the known to the 
unknown, and when they transfer learning from one context to another and explain 
their choices. 
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2. Achievement Standards 
 
Western Australian Mathematics Curriculum and Early Years Learning Framework is the foundation for all planning and teaching in numeracy. Content/achievement standards 
for each year level are displayed in every classroom (‘Big Ideas’). Students know the learning intentions/achievement standards across the Number and Algebra, Measurement, 
Geometry, Statistics and Probability strands. These are explicitly referred to in learning intention and reflection for each Maths lesson. 
 

 Number and Algebra Measurement and Geometry Statistics and Probability 

Ki
nd

er
ga

rt
en

 

• recite number names in order, initially to 5, then to 10 
consistently 

• recall what number is missing in a number line 1 to 10 
• recognise numerals initially to 5 and then to 10 and begin to 

order them 
• name the last number in the count that represents how 

many in the set (cardinal value) 
• count objects by using one to one correspondence up to 10  
• know that numbers always happen in a conventional order 

(stable order)  
• begin to understand that the starting point and order in 

which you count them does not affect how many (order 
irrelevance) 

• begin to understand that the arrangement, size or 
differences of the objects doesn’t affect how many 
(abstraction) 

• compare collections of objects and describe whether there is 
more, less, the same or not the same 

• subitise small quantities of objects or standard patterns on a 
die 

• partition small numbers (part, part, whole) to 6 
• Copy and create simple two part patterns 

• describe the sequence of familiar events and routines  
• use the everyday language of time such as morning, 

afternoon, daytime 
• use language words to describe duration and relative 

duration 
• use positional language 
• use the appropriate language of measurement to 

describe, compare and order 
• recognise names, sort and match basic two-dimensional 

shapes  
• sort, classify and match objects according to attributes, 

for example colours, sizes and shapes  
• order objects according to one attribute 

• answer simple questions to collect information, such 
as using yes/no  

• group items in response to questions  

Pr
e-

Pr
im

ar
y • count to and from 20 

• make connections between number names, numerals and 
quantities up to 10 

• compare objects using mass, length and capacity 
• explain the order and duration of events 
• connect events and the days of the week 
• sort shapes and objects 
• use language to describe location 

• answer simple questions to collect information  
• make simple inferences 
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 Number and Algebra Measurement and Geometry Statistics and Probability 
Ye

ar
 O

ne
 

• count to and from 100  
• partition numbers using place value 
• use strategies to add and subtract 
• identify representations of one half 
• recognise Australian coins  
• continue simple patterns 
• skip count by 2s, 5s and 10s 

• order objects based on lengths and capacities 
• tell time to the half hour  
• describe two-dimensional shapes  
• describe three-dimensional objects 
• use the language of direction 
 

• classify outcomes of simple familiar events 
• collect data by asking questions 
• draw simple data displays 
• describe data displays 

Ye
ar

 T
w

o 

• count to and from 1000 
• add and subtract using a range of strategies 
• represent multiplication and division 
• divide collections into halves, quarters and eighths 
• associate collections of Australian coins with their value 
• recognise increasing and decreasing number sequences 

involving 2s, 3s and 5s 
• identify the missing element in a number sequence 

• order shapes and objects  
• tell time to the quarter hour  
• use a calendar to identify the date 
• name and order months and seasons 
• recognise the features of three-dimensional objects  
• draw two-dimensional shapes 
• interpret simple maps  
• explain the effects of transformations 

• describe outcomes for everyday events 
• collect, organise and represent data 

Ye
ar

 T
hr

ee
 

• count to and from 10 000 
• classify numbers as either odd or even 
• recall addition and multiplication facts 
• recognise the connection between addition and subtraction 
• solve multiplication problems using efficient strategies 
• model and represent fractions 
• represent money values  
• count out change from financial transactions 
• continue number patterns involving addition and subtraction 

• use metric units for length, mass and capacity 
• tell time to the nearest minute 
• make models of three-dimensional objects 
• match positions on maps with given information 
• identify symmetry  
• recognise angles  
 

• conduct chance experiments and list possible 
outcomes 

• conduct simple data investigations  
• interpret and compare data displays 

Ye
ar

 F
ou

r 

• use the properties of odd and even numbers 
• recall multiplication facts to 10 x 10 and related division facts 
• continue number sequences involving multiples of numbers 
• choose strategies for calculations involving multiplication and 

division 
• locate fractions on a number line 
• recognise equivalent fractions  
• make connections between fraction and decimal notations  
• solve simple purchasing problems 
• describe number patterns resulting from multiplication 
• identify strategies for finding unknown quantities in number 

sentences 

• use scaled instruments to measure temperatures, 
lengths, shapes and objects 

• compare areas of regular and irregular shapes using 
informal units 

• solve problems involving time duration 
• interpret information contained in maps 
• create symmetrical shapes and patterns 
• classify angles in relation to a right angle 
 

• list the probabilities of events 
• identify dependent and independent events 
• describe different methods for data collection and 

representation construct data displays from given or 
collected data 
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 Number and Algebra Measurement and Geometry Statistics and Probability 
Ye

ar
 F

iv
e 

• identify and describe factors and multiples 
• solve problems involving the four operations using a range of 

strategies 
• check the reasonableness of answers using estimation and 

rounding 
• order decimals and fractions and locate them on number 

lines 
• add and subtract fractions with the same denominator 
• explain plans for simple budgets 
• continue patterns by adding and subtracting fractions and 

decimals 
• identify and explain strategies for finding unknown quantities 

in number sentences involving the four operations 

• use units of measurement for length, area, volume, 
capacity and mass 

• calculate perimeter and area of rectangles 
• convert between 12 and 24 hour time 
• connect three-dimensional objects with two-dimensional 

representations 
• describe transformations of two-dimensional shapes  
• identify line and rotational symmetry 
• use a grid reference system  
• measure and construct different angles 
 

• interpret different data sets 
• list outcomes of chance experiments and assign 

probabilities  
• pose questions to gather data 
• construct data displays 
 

Ye
ar

 S
ix

 

• recognise the properties of prime, composite, square and 
triangular numbers 

• describe the use of integers 
• solve problems involving all four operations 
• locate fractions and integers on a number line 
• solve problems involving the addition and subtraction of 

fractions 
• calculate a simple fraction of a quantity 
• connect fractions, decimals and percentages as different 

representations of the same number 
• make connections between the powers of 10 and the 

multiplication and division of decimals 
• add, subtract and multiply decimals and divide decimals 

where the result is rational 
• calculate common percentage discounts on sale items 
• describe rules used in sequences involving whole numbers, 

fractions and decimals 
• write correct number sentences using brackets and order of 

operations 

• connect decimal representations to the metric system 
and choose units of measurement to perform a 
calculation 

• make connections between capacity and volume 
• solve problems involving length and area 
• interpret timetables 
• construct simple prisms and pyramids 
• describe combinations of transformations 
• solve problems using the properties of angles 
• locate an ordered pair in any one of the four quadrants 

on the Cartesian plane 
 

• compare observed and expected frequencies 
• describe probabilities using simple fractions, decimals 

and percentages 
• interpret and compare a variety of data displays 

including those displays for two categorical variables 
• interpret secondary data displayed in the media 
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3. Instructional Routines - Maths Smash 
 

Maths Smash is a whole class ‘warm-up’ session to help students ‘think 
mathematically’ and stimulate their brains to use different strategies while revising, 
practising or consolidating concepts.  It is a warm-up activity intended for the 
beginning of a maths lesson, taking up no more than fifteen minutes of class time.  
• Purpose: To build students’ fluency and understanding 
• Frequency: 4 times per week (approx. 15 minutes) 
• Consistent/collaborative across year level 
 

4. Instructional Routines - Concrete, Representational, Abstract 
 

All teachers use concrete manipulatives in numeracy blocks. The purpose of 
teaching through a concrete-to-representational-to-abstract sequence is to ensure 
students have a thorough understanding of the maths concepts/skills they are 
learning. When students are allowed to first develop a concrete understanding they 
are much more likely to understand concepts at the abstract level.  
Concrete 
• Teacher modelling of concepts with concrete materials (unifix cubes, base ten 

blocks etc) 
• Students are given many opportunities to practise using concrete materials  
Representational 
• Involves drawing pictures that represent concrete objects previously used 
Abstract 
• Using only numbers and mathematical symbols 
• As the teacher moves through this sequence the abstract numbers and symbols 

should be used in conjunction with the concrete materials and the 
representational drawings. 

 

5. Instructional Routines - Vocabulary 
 

Students are explicitly taught and able to understand the appropriate meaning of a 
word in the context of a maths problem to develop mathematical proficiency. 

There is evidence of explicit teaching of Maths vocabulary in every classroom 
displayed as environmental print/word wall/anchor charts.  “My Word Book: 
Mathematics” by Dr Paul Swan and David Dunstan provides the vocabulary lists 
taught for each year level.  A variety of tasks are used to explicitly teach and 
consolidate mathematical vocabulary such as: 
• Think boards • Barrier Games • Word Walls 
• Frayer Model • Mystery Bags • Children’s Literature 
• Maths Talks (Which One Doesn’t Belong) 

 

6. Instructional Routines – Problem Solving 
 

Problem solving strategies and processes are taught as part of each class’ weekly 
maths routines.  The whole-school approach to developing problem solving 
strategies is to explicitly teach simple strategies using common types of problems in 
the early years (PP to Year 2), then build and extend these strategies as students 
progress to the middle and upper years as outlined in the table below: 
 

PP-Year 2 Year 2/3 Year 3/4 Year 4/5/6 
Focus on: 
• Mathematical 

Literacy 
• Structured 

Problems 
(Part/Part/Whole) 

1. Guess & Check 
2. Act it Out 

- Use a model 
3. Draw 

- Use symmetry 

4. Make a List 
- List possibilities 
- Eliminate 

possibilities 
- Be systematic 
- Use a table 

5. Pause and Think 
- Consider a similar 

problem 
- Simplify the problem 
- Look for a pattern 
- Work backwards 

 
The following four-step problem solving framework (based on Polya’s Problem 
Solving Process 1945) is explicitly taught across the school.  There is evidence of 
intentional teaching of this process in every classroom (environmental print/anchor 
charts).  
1. Understand the problem: Read and think about the words, graphics and symbols.  
2. Devise a plan: Think logically and use strategies.  
3. Do the maths: Follow the steps of the problem and do the maths. 
4. Look back and reason: Check the maths. Have you answered the question? Does 

the answer make sense? 
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7. Scope and Sequence 
 
Envision Maths is used as the foundation for yearly and term planning content focus. (Back to Front Maths developmental sequence and diagnostic testing are also strongly 
considered.) As an approximate guide the following topics are covered each term. (This is a suggested guide and will alter on a needs basis to be agreed upon in collaborative 
planning teams): 
• Term 1 - Topics 1-4 
• Term 2 - Topics 5-7 
• Term 3 - Topics 8-10 
• Term 4 - Topics 11-12 
 

 Pre-Primary Year One Year Two Year Three Year Four Year Five Year Six 
Term 1 Sorting & Classifying 

Position & Location 
Numbers to 10 
Length, Capacity, Mass 
 

Number 
Place Value  
Addition Concepts 
Length, Capacity, Mass 
Money 
 

Number 
Place Value  
Addition  
Subtraction 
 
 

Number 
Place Value  
Addition  
Subtraction 
Length & Area 
Capacity & Mass 
 

Number 
Place Value  
Addition  
Subtraction 
Multiplication 

Number 
Place Value  
Addition  
Subtraction 
Multiplication 
Fractions 
Decimals 

Number 
Place Value  
Operations 
Angles 
Shapes 

Term 2 Addition Concepts 
Shapes & Objects 
Time 

Addition Strategies 
Shapes 
Time and Location 

Patterns 
Time 
Shapes and Location 
Fractions 

Multiplication 
Angles 
Shapes 
Location & Transformation 

Angles 
Shapes 
Location & Transformation 
Division 

Division 
Angles 
Shapes 
Fractions 

Patterns 
Algebra 
Fractions 

Term 3 Patterns 
Numbers to 20 
Making & Sharing 
Groups 

Subtraction 
Place Value to 100 
Fractions 

Length & Area 
Capacity & Mass 
Money 
Data & graphs 
 

Division 
Patterns & Algebra 
Time 

Patterns & Algebra 
Fractions 
Decimals 
Time 
Temperature 

Perimeter & Area 
Capacity, Mass & Volume 
Location & Transformation 
Patterns 
Algebra 

Percentages 
Perimeter & Area 
Volume 
Location & Transformation 

Term 4 Data & Graphs 
Number Patterns 
Subtraction 

Data & graphs 
Chance 
Making and sharing groups 
Patterns 

Chance 
Making and sharing 
groups 
Place Value to 1000 

Fractions 
Data & graphs 
Chance 
Subtraction 

Length & Area 
Capacity, Mass & Volume 
Data & graphs 
Probability 

Time 
Data & Graphs 
Chance 

Data & Graphs 
Probability 
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8. Resources and Strategies 
Numeracy blocks are underpinned by the ISTAR instructional model to support 
connected practice across the school.  
• Inform/Inspire - Today we will learn… Today I am looking for… We will learn by… 
• Show/Share - Now I will show you how...I will share my thinking… I will explain 

and you ask questions... 
• Try/Transfer - In groups today you will practise...In pairs you will have the 

opportunity to... 
• Apply/Action - Now is your chance to show me...Now you will all feedback what 

you have learnt by... 
• Review/Revise - What were our learning intentions today? How much progress 

did we make? How do we know? 

Concrete and Digital Resources: 
• West Australian Curriculum 
• Concrete manipulatives in Maths resource rooms 
• Envision Maths Program 
• Back to Front Maths (Tierney Kennedy)  
• Paul Swan books, manipulatives and online resources 

(https://www.drpaulswan.com.au/) 
• Mathletics (https://au.mathletics.com/) 
• MTS Online 
• Back To Front Maths 
• First Steps: Mathematics 
• Khan Academy (www.khanacademy.org) 
• Bebras – Computational Thinking (www.bebras.edu.au) 
• Top Drawer (MAWA Resource) (www.topdrawer.aamt.edu.au) 
• Study Ladder (www.studyladder.com.au) 
• Math Playground (Bar Modelling Tool) 

(www.mathplayground.com/thinking_blocks_modeling_tool/index.htm) 
• reSolve –Inquiry Based Maths (www.resolve.edu.au) 
• Education Perfect https://www.educationperfect.com/  
• Firefly Education iMaths https://www.fireflyeducation.com.au/imaths  

Maths Smash Resources: 
• MathsStarters Website - https://mathsstarters.net/numoftheday, 

https://mathsstarters.net/quickquiz 
• RIC Publications Minute Maths Books 
• Past Naplan Questions 
• Nrich Website - https://nrich.maths.org/ 
 
Problem Solving Strategies: 
• Bar Method: represent a situation in a word problem, usually using rectangles / 

bars, uses concrete, pictorial and abstract approach 
• Working Backwards: start with the answer and do the steps backwards 
• Draw a picture/diagram: draw objects, people, numbers, symbols or arrows to 

help understand the problem 
• Make a list: make a list of every possible answer using a systematic approach 
• Create a table: draw a table with rows and columns 
• Solve a smaller problem: change larger numbers to smaller numbers, solve the 

simpler problem and look for a pattern 
• Check for relevant/ irrelevant information: use only the information that you 

need and ignore the rest 
• Find a pattern: look for repeating parts in a problem 
• Act out the problem: use objects or people to role-play the problem 
• Guess and check - you may need multiple guesses  
 
9. Assessment, Moderation and Reporting 
Teaching and planning of numeracy blocks are based on ongoing assessment and 
data to ensure targeting teaching for student needs and abilities. Moderation is 
completed in collaborative year level teams in Terms Two and Four. 
 
Reporting Schedule: 
• Semester 1 – Number & Algebra and Measurement & Geometry 
• Semester 2  - Number & Algebra, Measurement & Geometry & Statistics and 

Probability

https://www.drpaulswan.com.au/
https://au.mathletics.com/
https://www.educationperfect.com/
https://www.fireflyeducation.com.au/imaths
https://mathsstarters.net/numoftheday,%20https:/mathsstarters.net/quickquiz
https://mathsstarters.net/numoftheday,%20https:/mathsstarters.net/quickquiz
https://nrich.maths.org/
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Strand: Science Inquiry Skills 
1. Questioning and predicting: Identifying and constructing questions, proposing hypotheses and suggesting possible outcomes. 
2. Planning and conducting: Making decisions regarding how to investigate or solve a problem and carrying out an investigation, including the collection of data. 
3. Processing and analysing data and information: Representing data in meaningful and useful ways; identifying trends, patterns and relationships in data, justify conclusions. 
4. Evaluating: Quality of available evidence and the merit of a conclusion with reference to that evidence. 
5. Communicating: Conveying ideas to others through appropriate representation, text types and modes. 
 
Strand: Science Understanding 

Sub-strand Foundation Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Biological 
sciences 

Living things have 
basic needs, 
including food and 
water. 

Living things have a 
variety of external 
features. 
Living things live in 
different places 
where their needs 
are met. 

Living things grow, 
change and have 
offspring similar to 
themselves. 

Living things can be 
grouped on the basis 
of observable 
features and can be 
distinguished from 
non-living things. 

Living things have life 
cycles. 
Living things depend 
on each other and 
the environment to 
survive. 

Living things have 
structural features 
and adaptations that 
help them to survive 
in their environment. 

The growth and 
survival of living 
things are affected 
by physical  
conditions of their 
environment. 

Chemical 
sciences 

Objects are made of 
materials that have 
observable 
properties. 

Everyday materials 
can be physically 
changed in a variety 
of ways. 

Different materials 
can be combined for 
a particular purpose. 

A change of state 
between solid and 
liquid can be caused 
by adding or 
removing heat. 

Natural and 
processed materials 
have a range of 
physical properties 
that can influence. 

Solids, liquids and 
gases have different 
observable 
properties and 
behave in different 
ways. 

Changes to materials 
can be reversible or 
irreversible. 

Earth and 
space 

sciences 

Daily and seasonal 
changes in our 
environment affect 
everyday life. 

Observable changes 
occur in the sky and 
landscape. 

Earth’s resources are 
used in a variety of 
ways. 

Earth’s rotation on its 
axis causes regular 
changes, including 
night and day. 

Earth’s surface 
changes over time as 
a result of natural 
processes and 
human activity. 

The Earth is part of a 
system of planets 
orbiting around a 
star (the sun). 

Sudden geological 
changes and extreme 
weather events can 
affect Earth’s 
surface. 

Physical 
sciences 

The way objects 
move depends on a 
variety of factors, 
including their size 
and shape. 

Light and sound are 
produced by a range 
of sources and can be 
sensed. 

A push or a pull 
affects how an object 
moves or changes 
shape. 

Heat can be 
produced in many 
ways and can move 
from one object to 
another. 

Forces can be 
exerted by one 
object on another 
through direct 
contact or from a 
distance. 

Light from a source 
forms shadows and 
can be absorbed, 
reflected and 
refracted. 

Electrical energy can 
be transferred and 
transformed in 
electrical circuits and 
can be generated 
from a range of 
sources. 



 

 

SCIENCE 
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Every Semester Science Inquiry Skills and two of the four sub-strands are taught, 
assessed and reported on to ensure all four sub-strands are covered over the year. 
 
Strand: Science as a Human Endeavour 
1. Nature and development of Science: Science involves making and testing 

predictions by gathering data and using evidence to explain events and 
phenomena. 

2. Use and influence of Science: Scientific knowledge is used to solve problems 
and inform personal and community decisions. 

 
Online Resources 
Different ways to start your lesson: 
https://www.teachingchannel.org/blog/2016/09/14/5-ways-to-start-your-
lessons/?utm_source=newsletter20160917/  
 
General Science sites: 
https://education.usgs.gov/primary.html  
http://sbsciencematters.com/lesson-units/5th-grade/5earth-solarsystem-
earthweather/  
https://starportal.edu.au/  
https://eduref.org/lessons/science  
http://www.primaryhomeworkhelp.co.uk/Science.html  
 
Science news web sites: 
https://blog.doublehelix.csiro.au/  
https://blog.doublehelix.csiro.au/scientists-discover-octlantis/  
https://us4.campaign-
archive.com/?u=6ae8427d1f6f3b8d6da57d629&id=9a1a5a2c75&e=[UNIQID]  
https://www.sciencenewsforstudents.org/topic/earth-environment  
 
 
 

Science as a Human Endeavour: 
Identify scientist in relation to scientific concept to talk to students about. Create 
project. http://www.johnnosscience.com/science-as-a-human-endeavour.html  
https://www.zooniverse.org/projects  
https://zoo4.galaxyzoo.org/  
Citizen Scientists https://www.sciencelearn.org.nz/videos/1870-using-citizen-
science-projects-to-support-school-science  
 
Primary Connections - https://primaryconnections.org.au/curriculum-resources  
Scootle - https://www.scootle.edu.au/ec/p/home  
ABC Splash - http://education.abc.net.au/home  
Connect - https://connect.det.wa.edu.au/group/staff/ui/resources  
 
Assessment 
Assess Science Inquiry skills and content knowledge. Keep Science assessments as 
stand-alone tasks and do not complicate with other learning areas. 
Year 3-6 PATS 
Curriculum & Achievement Standards - 
https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser  
Judging Standings - 
https://k10outline.scsa.wa.edu.au/home/assessment/judgingstandards  
Sample Assessment Activities - 
https://k10outline.scsa.wa.edu.au/home/assessment/assessment-activities  
 
 

https://www.teachingchannel.org/blog/2016/09/14/5-ways-to-start-your-lessons/?utm_source=newsletter20160917/
https://www.teachingchannel.org/blog/2016/09/14/5-ways-to-start-your-lessons/?utm_source=newsletter20160917/
https://education.usgs.gov/primary.html
http://sbsciencematters.com/lesson-units/5th-grade/5earth-solarsystem-earthweather/
http://sbsciencematters.com/lesson-units/5th-grade/5earth-solarsystem-earthweather/
https://starportal.edu.au/
https://eduref.org/lessons/science
http://www.primaryhomeworkhelp.co.uk/Science.html
https://blog.doublehelix.csiro.au/
https://blog.doublehelix.csiro.au/scientists-discover-octlantis/
https://us4.campaign-archive.com/?u=6ae8427d1f6f3b8d6da57d629&id=9a1a5a2c75&e=%5bUNIQID
https://us4.campaign-archive.com/?u=6ae8427d1f6f3b8d6da57d629&id=9a1a5a2c75&e=%5bUNIQID
https://www.sciencenewsforstudents.org/topic/earth-environment
http://www.johnnosscience.com/science-as-a-human-endeavour.html
https://www.zooniverse.org/projects
https://zoo4.galaxyzoo.org/
https://www.sciencelearn.org.nz/videos/1870-using-citizen-science-projects-to-support-school-science
https://www.sciencelearn.org.nz/videos/1870-using-citizen-science-projects-to-support-school-science
https://primaryconnections.org.au/curriculum-resources
https://www.scootle.edu.au/ec/p/home
http://education.abc.net.au/home
https://connect.det.wa.edu.au/group/staff/ui/resources
https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser
https://k10outline.scsa.wa.edu.au/home/assessment/judgingstandards
https://k10outline.scsa.wa.edu.au/home/assessment/assessment-activities
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HUMANITIES AND SOCIAL SCIENCES 

Humanities and Social Sciences is the study of human behaviour and interaction in 
social, cultural, environmental, economic and political contexts. 
 
In Western Australia HASS is a stand-alone curriculum which engages four 
disciplines of equal standing. 
 
AIMS of the HASS Curriculum 
The AIMS are fundamental to the purpose of HASS teaching. HASS develops in 
students: 
1. A deep knowledge and sense of wonder, curiosity and respect for places, 

people, cultures, events, ideas and environments throughout the world. 
2. A lifelong sense of belonging to, and engagement with, civic life, with the 

capacity and willingness to be informed, responsible, ethical and active 
participants in society at a local, national and global scale. 

3. A knowledge, understanding and an appreciation of the past and the forces 
that shape society. 

4. The ability to think critically, solve problems, make informed decisions and 
propose actions in relation to real-world events and issues. 

5. Enterprising behaviours and capabilities that enable them to be active 
participants and decision-makers in matters affecting them, which can be 
transferred into life, work and business opportunities. 

6. An understanding of, and commitment to, the concepts of sustainability to 
bring about equity and social justice.  

7. A knowledge and understanding of the connections among the peoples of Asia, 
Australia and the rest of the world. 

SCSA K-10 Outline HASS 
 
Cross Curriculum Priorities 
• Aboriginal and Torres Strait Islander histories and cultures 
• Asia and Australia’s engagement with Asia 
• Sustainability 
 

Prioritise depth not breadth of learning. Although the mastery of factual and 
procedural knowledge is essential in all school subjects, this knowledge must be 
more than a list of facts and formulas; it must be organised around core concepts or 
‘big ideas’ of the discipline. 
G. Masters 23 Nov. 2015 Teacher magazine 
 
Aboriginal and Torres Strait Islander Histories and Cultures 
Across the Western Australian Curriculum, the Aboriginal and Torres Strait Islander 
histories and cultures priority provides opportunities for students to deepen their 
knowledge of Australia by engaging with the world's oldest continuous living 
cultures. Students will understand that contemporary Aboriginal and Torres Strait 
Islander communities are strong, resilient, rich and diverse. The knowledge and 
understanding gained through this priority will enhance the ability of young people 
to participate positively in the ongoing development of Australia. 
 
The Humanities and Social Sciences provides opportunities for students to learn 
about the traditional and contemporary experiences of the Aboriginal and Torres 
Strait Islander People in a social, economic, political and legal context, and examine 
historical perspectives from their viewpoint. The priority also provides an 
opportunity to explore the relationships people have with place and their 
interconnection, and interactions, with the environment in which they live. 
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HUMANITIES AND SOCIAL SCIENCES 

Scope and Sequence 
 

Strands PP Year 1 Year2 Year 3 Year 4 Year 5 Year 6 
HISTORY Personal and family 

histories 
• What is my history 

and how do I know? 
• What stories do 

other people tell 
about the past? 
• How can stories 

about the past be 
told and shared? 

Present and past 
family life 
• How do we 

describe the 
sequence of time? 

• How has family life 
changed or 
remained the same 
over time? 
• How can we show 

that the present is 
different from or 
similar to the past? 

The past in the 
present 
• How have changes in 

technology impacted 
on our community 
and are the changes 
necessary? 

• How have changes in 
technology shaped 
our daily life? 

• What aspects of the 
past can you see 
today? What do they 
tell us? 
• What remains of the 

past are important 
to the local 
community? Why? 

Community and 
remembrance 
• How and why do 

people choose to 
remember 
significant events 
of the past? 

• How has our 
community 
changed? What 
features have been 
lost and what 
features have been 
retained? 
• What is the nature 

of the contribution 
made by different 
groups and 
individuals in the 
community? 

First Contacts 
• Why did the great 

journeys of 
exploration occur? 

• What was life like 
for the Aboriginal 
and/or Torres Strait 
Islander people 
before the arrival of 
the Europeans? 

• Why did European 
settle in Australia? 
• What was the 

nature and 
consequence of 
contact between 
Aboriginal and/or 
Torres Strait 
Islander Peoples 
and early traders, 
explorers and 
settlers? 

The Australian 
Colonies 
• What do we know 

about the lives and 
people in Australia’s 
colonial past and 
how do we know? 

• How did an 
Australian colony 
develop over time 
and why? 

• How did colonial 
settlement change 
the environment? 
• What are the 

significant events 
and who were the 
significant people 
that shaped 
Australian colonies? 

Australia as a 
nation 
• Why and how did 

Australia become 
a nation? 

• How did 
Australian society 
change 
throughout the 
twentieth 
century? 

• What does it 
mean to be an 
Australian citizen? 
• Who were the 

people who came 
to Australia? Why 
did they come? 

Key 
Concepts 

Continuity and change 
Cause and effect 
Perspectives 
Empathy 
Significance 

Continuity and change 
Cause and effect 
Perspectives 
Empathy 
Significance 
Sources and Evidence 

Resources History Teachers Association of WA - http://htawa.net.au  
History Mysteries (1–6) - https://www.australianhistorymysteries.info/  Subiaco6008  Password1 
ABC Splash History - http://education.abc.net.au/home#!/resources/explorers/history 
Discovering History - Pearson lower, middle and upper 
OzBox - Oxford University Press Years 3-6 History 
My Place – DVD series & website (Yrs 4-6) 

http://htawa.net.au/
https://www.australianhistorymysteries.info/
http://education.abc.net.au/home#!/resources/explorers/history
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HUMANITIES AND SOCIAL SCIENCES 

Strands PP Year 1 Year2 Year 3 Year 4 Year 5 Year 6 
GEOGRAPHY People live in 

places 
• Where do we live, 

and why is it 
special? 

• What are places 
like? 

• What makes a 
place special? 
• How can we look 

after the places we 
live in? 

Places have 
distinctive features 
• How does our Earth 

work? 
• What are the 

different features 
of places? 

• How can we care 
for places? 
• How can spaces 

within a place be 
rearranged to suit 
different purposes? 

People are 
connected to many 
places 
• What is a place? 
• How are people 

connected to their 
place and other 
places? 
• What factors affect 

my connection to 
places? 

Places are both 
similar and 
different 
• How and why are 

places similar and 
different? 

• What would it be 
like to live in a 
neighbouring 
country? 
• How do people’s 

feelings about 
places influence 
their views about 
the protection of 
places? 

The Earth’s 
environment 
sustains all life 
• How does the 

environment 
support the lives of 
people and other 
living things? 

• How do different 
views about the 
environment 
influence 
approaches to 
sustainability? 
• How can people 

use places and 
environments more 
sustainably? 

Factors that shape 
the environmental 
characteristics of 
places 
• How do people and 

environments 
influence each 
other? 
• How can the impact 

of bushfires or 
floods on people 
and places be 
reduced? 

A diverse and 
connected world 
• How do people, 

places and 
cultures differ 
across the world? 

• What are 
Australia’s global 
connections 
between people 
and places? 
• How do people’s 

connections to 
places affect their 
perception of 
them? 

Key Concepts Place 
Space 
Environment 
Scale (Personal to Local) 

Place 
Space 
Environment 
Scale (Personal to 
Local) 
Interconnection 

Place 
Space 
Environment 
Scale (National to Global) 
Interconnection 
Sustainability 
Change 

Resources Google Earth - https://www.google.com/earth/ 
GeoGuessr Let’s Explore the World! - www.geoguessr.com 
Earthcam – Webcam Network - www.earthcam.com 
ABC Splash Geography  http://education.abc.net.au/home#!/resources/explorers/geography 
Day and Night World Map - www.timeanddate.com/worldclock/sunearth/ 
My WA Resources 
Geospace 
World Mapper 
Discovering Geography - Pearson lower, middle and upper 
OzBox - Oxford University Press Years 3-6 Geography 
Pearson Atlases  
World Globes 

https://www.google.com/earth/
https://www.google.com/earth/
http://www.geoguessr.com/
http://www.earthcam.com/
http://education.abc.net.au/home#!/resources/explorers/geography
http://www.timeanddate.com/worldclock/sunearth/
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HUMANITIES AND SOCIAL SCIENCES 

Strands PP Year 1 Year2 Year 3 Year 4 Year 5 Year 6 
CIVICS & 
CITIZENSHIP 

   Communities 
• Why do we make 

rules? 
• How are decisions 

made 
democratically? 
• How can I 

participate in my 
community? 

Government and 
society 
• What is the 

difference between 
rules and laws and 
why are they 
important? 

• How has my 
identity been 
shaped by the 
groups to which I 
belong? 
• How can local 

government 
contribute to 
community life? 

Roles, 
responsibilities and 
participation 
• How do I participate 

in my community? 
• How are decisions 

made 
democratically? 
• Why do we make 

rules? 

Australia’s system 
of government 
and citizenship 
• What are the 

roles and 
responsibilities of 
the different 
levels of 
government in 
Australia? 
• How are laws 

developed in 
Australia? 

Key 
Concepts 

   Democracy 
Democratic values 
Justice 
Participation 
Rights and responsibilities 

Democracy 
Democratic values 
Justice 
Participation 
Rights and responsibilities 
The Westminster System 

Resources ‘The Key to Your House’ Parliament of Western Australia 13 episodes - 
http://www.parliament.wa.gov.au/intranet/libpages.nsf/WebPages/Keys+to+Your+House+Episodes 
Law Society of WA 
National Museum of Australia Parliamentary Education Office 

 
  

http://www.parliament.wa.gov.au/intranet/libpages.nsf/WebPages/Keys+to+Your+House+Episodes
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HUMANITIES AND SOCIAL SCIENCES 

 
General HASS Resources 
Scootle - https://www.scootle.edu.au/ec/p/home  
ABC Splash - http://education.abc.net.au/home  
Connect - https://connect.det.wa.edu.au/group/staff/ui/resources  
 
Assessment 
• Assess HASS skills and content knowledge 
• Keep HASS assessments as stand alone tasks and do not complicate with other learning areas 
Curriculum & Achievement Standards - https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser/humanities-and-social-sciences  
Judging Standings - https://k10outline.scsa.wa.edu.au/home/assessment/judgingstandards  
Sample Assessment Activities - https://k10outline.scsa.wa.edu.au/home/assessment/assessment-activities 

Strands PP Year 1 Year2 Year 3 Year 4 Year 5 Year 6 
ECONOMICS 
& BUSINESS 

     Wants, resources 
and choices 
• Why do I have to 

make choices as a 
consumer? 

• What influences the 
decisions I make? 
• What can I do to 

make informed 
decisions? 

Trade-offs and 
impacts of 
consumer and 
financial decisions 
• Why are there 

trade-offs 
associated with 
making decisions? 

• What are the 
possible effects of 
my consumer and 
financial choices? 
• Why do businesses 

exist and what are 
the different ways 
they provide goods 
and services? 

Key 
Concepts 

     Scarcity 
Making choices 

Scarcity 
Making choices 
Specialisation and 
trade 

Resources  

https://www.scootle.edu.au/ec/p/home
http://education.abc.net.au/home
https://connect.det.wa.edu.au/group/staff/ui/resources
https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser/humanities-and-social-sciences
https://k10outline.scsa.wa.edu.au/home/assessment/judgingstandards
https://k10outline.scsa.wa.edu.au/home/assessment/assessment-activities
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TECHNOLOGIES 

DESIGN TECHNOLOGIES 
 
In each year level the students will have the opportunity to create designed solutions in at least one of the 4 contexts in Design Technologies: 
• Engineering principles and systems 
• Food and fibre production 
• Food specialisations 
• Materials and technologies specialisations 
 

Key Targets Strategic Actions/Professional Learning, Support Monitor/Assessment 

Business Plan – Connected Curriculum 
• Enrich learning through a cross curricular 

approach. 
 
 
 
 
• Integrate Science, Technology, Engineering, Arts 

and Maths (STEAM) to enhance real life learning 
 
 
 
• Establish a problem solving and inquiry skills 

framework. 
 

Design and Technologies 
Curriculum Champions to align current Design units of 
work in their year group to the Western Australian 
Curriculum (WAC) Design Technologies Scope and 
sequence. Champions develop whole school scope 
and sequence 
 
Within current projects, make connections to other 
curriculum areas to make explicit the integration of 
the STEAM subject areas within design projects. 
(including the purposeful use of Digital Technologies) 
 
Curriculum Champions to establish a common 
Subiaco: 
• Design Thinking methodology 
• Design Process – common steps - teachers to 

utilize magnets for the design process: 
 

 
 

Design and Technologies 
Subiaco Technologies Scope and Sequence 
developed.  
 
 
 
 
Develop year level Integrated Learning projects. 
 
Assessment tasks incorporating key design 
processes and context attainment with Scope and 
Sequence. 
 
Report in Semester 1 in Design and Technologies- 
 
Design thinking process visible in each class 
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TECHNOLOGIES 

DIGITAL TECHNOLOGIES AND STEM 
Digital technologies are electronic tools, systems, devices and resources that generate, store or process data. 
 
What is Digital Learning? 
Digital learning is any type of learning that is facilitated by technology or by instructional practice that makes effective use of technology. Digital learning occurs across all 
learning areas and domains. It encompasses the application of a wide spectrum of practices including: 
• blended and virtual learning, game-based learning, accessing digital content 
• collaborating locally and globally 
• assessment and reporting online 
• active participation in online communities 
 

Key Targets  Strategic Actions / Professional Learning, Support Monitor / Assessment 

Western Australian Curriculum –Digital Technologies  
• Introduce DT Specialist Teacher – to accommodate 

increase in DOTT allocation to teaching staff.  
• Utilize year level scope and sequence documents.  
• Explore ways to integrate coding into teaching and 

learning via STEAM projects. 
• Curriculum champions to develop teacher’s 

professional learning in integrated Digital planning 
and projects. 

• Digital workflow consistency across year levels. 

Western Australian Curriculum –Digital Technologies  
• Specialist to cover curriculum content, integrate 

where possible and utilize software that is used in 
class when staff integrate the use of technology. 

• Develop understandings of data, digital systems. 
• Apply computational thinking. 
• Investigate, communicate and create digital solutions 

where the students may have to consider economic, 
environmental and social factors. 

• Formulate problems, logically and analyze them in 
abstract forms. 

Western Australian Curriculum –Digital Technologies  
• Year level integrated digital technologies focus – 

Both Specialist and class based, data to be 
considered for reporting. 

• Planning documents including year level suggested 
devices, APPS, robotics. 

• Professional learning at SDD, Curriculum Champions 
leadership role in year level Staff and planning 
meetings, Shenton Network PL. 

• Staff to build their capacity to confidently use digital 
workflow APPS aligned to SPS Communication Policy. 

• Report in Digital Technologies Semester 2. 
NAPLAN ONLINE 
• Meet the online assessment needs of students. 
• Prepare teachers and students for NAPLAN online 

testing formats processes, skills and environments. 

NAPLAN ONLINE 
• In class NAPLAN online support and teaching  
• Opportunities to work with online testing formats 

alongside paper based tests. 
• Professional learning and familiarity with online test 

demands and formats. 

NAPLAN ONLINE 
• WAPS’s – replacement schedule and infill 
• Student preparation using NAPLAN online skills 

sequence. 

Robotics and STEM 
• Curriculum champions to explore integration of 

Robotics into STEAM integrated projects.  
 

Robotics and STEM 
• Digital Technologies specialist Year 1-6 where 

appropriate 
 

Robotics and STEM 
• Assessment tasks aligned with The WA Technologies 

Scope and Sequence. 
• Digital project based work. 
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TECHNOLOGIES 

 

Key Targets  Strategic Actions/Professional Learning, Support Monitor/Assessment 

 STEM in the classroom 
• Make opportunities to integrate STEAM in Music, Art. 
• Curriculum Champions to lead year development of 

STEM projects – integrate DT into current Design and 
Tech programs 

• Higher Order Thinking and critical and creative 
thinking through creating with ICT. 

 

Social and Ethical Protocols 
• Strengthen responsible digital use. 
• Strengthen Parent awareness and partnerships 

around The SPS Digital User Agreement. 
• Develop strict protocols around Digital User 

Agreement across the school. 
• Incorporate expert cyber safety advice. 
 
The Digital User Agreement and ethical protocols at 
Subiaco Primary Schools aligned with Behaviour 
Management Plan. 
 

Social and Ethical Protocols 
SPS Digital User Agreement – explicit classroom work 
around The Digital User Agreement and ethical protocols 
aligned with Behaviour Management Plan. 
 
Cyber safety parent information session. 
 
Cyber safety focus areas highlighted at sub-assemblies – 
focusing on: 
• Staying safe online, Apps students are using and the 

information they are sharing. 
• Online Footprint –minimise their risk. 
• Social Networking & Networking in general. 
• Online Gaming and Website Use - risks and uses. 

• Update to comply with requirements for 2021 
Electronic Collation of Digital User Agreements for K-
3, 4-6 

• Digital User Agreement for 1-1 iPad Program. 
• Social Media agreements - review. 
• Cyber safety sessions for students and parents 

covering Cyber Bullying, Legislation Digital Citizenship 
• Families are aware of appropriate policy, use and 

procedures of Technology, including social media and 
mobile phones. 

• Cyber safety and safety online focus – class and at 
sub-assemblies 

Digital Partnerships and Communication 
Parent involvement & support of the 1-1 iPad program 
and initiatives across The Learning Areas. 
 
Digital Workflow 
Incorporate digital workflow involving students and 
parents. 

Digital Partnerships and Communication 
Parent and community sessions on 1-1 iPad BYOD program 
for current and prospective year parents (year 4, 2021). 
 
Digital workflow  
Digital workflow engagements – Google classrooms, 
Seesaw. 
 

Digital Partnerships and Communication 
Fluid website developments with a focus on learning and 
improved communication. 
 
Digital Workflow 
Parent information on 1-1 classes. 
Digital Workflow year level focus aligned to SPS 
Communication Plan. 
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TECHNOLOGIES 

Digital Technologies – Focus Year Level Device, Robotics, Coding 

Based on Device, Curriculum Connections & Potential to Meet General Capabilities 

 K PP 1 2 3 4 5 6 

Digital Devices 
 
Suggested year level 
focus device. 
Additional devices 
used as needed. 
 
Focus year level 
resources to support 
programming and 
computational 
thinking 

K 

Robotics  

Daisy the Dinosaur 
Direction Activities 

PP
 

Bee Bots  

Daisy the Dinosaur, Code.org – 
Unplugged, Directionality Activities 

Yr
 1

 Osmo (Creation)  

Daisy the Dinosaur, Code.org – Unplugged 
Directionality Activities, Scratch Jnr. 

Yr
 2

 Dash & Dot (Wonder Workshop)  

Scratch Jnr, Code.org – Unplugged, Algorithms & Loops 

Yr
 3

 Edisons  

Code.org - Algorithms & Loops 

Yr
 4

 Sphero (coding app input)  

Code.org – Algorithms & Loops, If/Else, Events 

Yr
 5

 Edison Programming, OzoBots  

Scratch, Hopscotch, Code.org – Advanced, CS Unplugged 

Yr
 6

 Makey Makey, Little Bits 

Scratch, Hopscotch , Code.org – Advanced, CS Unplugged 
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TECHNOLOGIES 

Digital Technologies – Focus Year Level Digital Workflow – aligned to Communication Policy 
 

 K PP 1 2 3 4 5 6 

Digital Devices 

 

Suggested year 
level focus device. 
Additional devices 
used as needed. 

 

Focus year level 
resources to 
support 
programming and 
computational 
thinking. 

K/
P/

Yr
 1

 

Fresh grade 

Seesaw 

 

Yr
 1

, 2
, 3

 
Seesaw 

 
Yr

 4
 Seesaw 

Google Classrooms 

 

 

Yr
 5

 Seesaw 

Google Classrooms 

 

Yr
 6

 Google Classrooms 

Seesaw 

 
 

http://blog.etechcampus.com/wp-content/uploads/2016/04/seesaw_icon.png
http://blog.etechcampus.com/wp-content/uploads/2016/04/seesaw_icon.png
http://blog.etechcampus.com/wp-content/uploads/2016/04/seesaw_icon.png
http://blog.etechcampus.com/wp-content/uploads/2016/04/seesaw_icon.png
http://blog.etechcampus.com/wp-content/uploads/2016/04/seesaw_icon.png
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HEALTH 

 
CONNECTING HEARTS 

Resilience 
• Strengthen student resilience through positive thinking, a growth mindset and 

mindfulness 
 
Student Voice 
• Promote solid leadership and decision making 
• Review and enhance active citizenship opportunities and programs 
 
Teaching & Learning Priorities 
• Friendship – social skills, problem solving 
• Verbal Bullying – understanding definitions, strategies to address teasing 
• Resilience-coping/bounce back strategies 
• Mindfulness in every classroom 
• RUOK check-in cards once per term for year 1-6 students 
• Protective behaviours taught K-6 
 
PP-6 Bounce Back Scope and Sequence 

Every Odd Year (2021, 2023, 2025) Every Even Year (2022, 2024, 2026) 
Term 1 
Unit 1 : Core Values 
Unit 2 : Social Values 

Term 1 
Unit 6 : Emotions 
Unit 10: Success (STAR! PP-2, CHAMP! 3-4, 
WINNERS! 5-6) 

Term 2 
Unit 3 : People Bouncing Back 

Term 2 
Unit 7 : Relationships 

Term 3 
Unit 4 : Courage 

Term 3 
Unit 9 : Being Safe 

Term 4 
Unit 5 : Looking on the Bright Side 

Term 4 
Unit 8 : Humour 

 

 
Resources 
https://www.bounceback-program.com/  
https://beyou.edu.au/  
https://www.smilingmind.com.au/  
www.my.headspace.com  
http://www.resilientyouth.org.au/  
https://gdhr.wa.gov.au/-/protective-behaviours  
https://gdhr.wa.gov.au/home  
https://schooltv.me  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.bounceback-program.com/
https://beyou.edu.au/
https://www.smilingmind.com.au/
http://www.my.headspace.com/
http://www.resilientyouth.org.au/
https://gdhr.wa.gov.au/-/protective-behaviours
https://gdhr.wa.gov.au/home
https://schooltv.me/
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HEALTH 

Business Plan Strategic Direction: A supportive and inclusive school environment in which our students thrive 
Students are valued, supported and empowered to succeed. They are actively connected to their learning, have respectful and inclusive relationships and experience a sense of belonging. 

Students Teachers Parents 
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. • Belong 
• Be empowered 
• Thrive 
• Have a sense of school pride 
• Be actively connected to their learning 
• Build respectful and positive relationships W
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. • Promote a positive climate for learning 
• Create and maintain a culture of inclusion 
• Be positive role models of self-care and wellbeing 
• Cohesive collaborative teams 
• Thrive, belong, be empowered W
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. • Be engaged in a strong sustainable partnership with 

our school 
• Be connected and informed 
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Learning program 
 Mindfulness 
 Harmony Day & whole school celebrations 
 ‘In Residence’ opportunities to extend and 

nurture passions (art, drama, science…) 
 ‘In Real Life’ & Equip Year 5 Chaplain 
 Whole school and Sub assemblies 
 Dance sessions and concert 
 Celebrating Home Reading Month 
 Whole school appeals, special days 
 Crunch n Sip, Apple Slinky & Healthy Hub  
Leadership opportunities 
 Year 4-6 Student Representative Council 
 Social Justice Group SJG 
 Sustainability groups 
 Year 6 student leadership 
 Peer Mediators 
 Buddies program Year 1 & 6 
Extra Curricula activities 
 SJG buddy bench 
 Play Pod 
 Lunch clubs 
 Kiddo (Kindy – Year 1) 
 IMSS, Choir, Massed Choir 
 Chess club 
 Year 5/6 First Aid Club 
 Before school swimming, running and athletics 

training & team events 
 Intergenerational activities with aged care 
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Learning program 
 PP-Year 6 implementation of ‘Bounce Back’ an 

evidence-based positive education approach to 
promote wellbeing, resilience and social-
emotional learning. 

 Embed mindfulness as an everyday practice where 
teachers and students pause and bring their 
energies and thoughts into the present 

 Brain breaks are employed by teachers to focus 
and engage students (ie. brain gym, guided 
relaxation, breathing exercises, yoga) 

Environment 
 Build safe, comfortable and supportive class and 

school learning environments 
 Inclusive practices for all students 
 Create visually stimulating learning environments 

fostering a sense of belonging 
 RUOK check in cards 
Staff wellness 
 Practice self-care to nurture and look after own 

health and wellbeing 
 Socially connect to colleagues through social 

gatherings, birthday celebrations, morning tea, 
dance performance, staff vs student events 

 Targeted PL, eg. Smile Teachers 
 School Psychologist, Chaplain and Mental Health 

coordinator & providing staff with resources and 
support 
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Involvement in our school 
 School Board, P&C Committees, Class Liaison 

Parents 
 Sustainability Committee 
 Healthy Hub workshops promoting healthy mind, 

healthy body (student talks, fruit/vegie platters 
offered to students at Swimming and Athletics 
Carnivals, Bring a Cup fill it with soup/smoothie) 

 Celebrate our rich multicultural and cultural 
diversity through annual Harmony day celebration 

 Whole school events eg. student discos, Movie 
Night, Book Week, Carnivals. Open night, Mothers 
& Fathers Day, class activities, incursions & 
excursions, P&C events 

 Weekly Community Farmer’s Market 

Connected and informed 
 SchoolTV – an online wellbeing platform for 

schools supporting parents. Information, sound 
advice and practical strategies are accessible 24/7 

 Parent workshops and newsletter information 
supporting healthy wellbeing 

 Opportunities to build social connections through 
open, inviting physical spaces and school grounds 
accessible to families after school and on 
weekends  

Achievement Target - Positive results in the biennial Parent and Student ‘National School Opinion Survey’ (NSOS). 
Policies – Positive Student Behaviour, Crunch and Sip, Healthy Eating, Nut Minimisation 
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WHOLE SCHOOL CURRICULUM PLANNING PROCESS 

 
School planning at Subiaco Primary School is an integral part of the improvement process involving four stages.  

Gather and Analyse Data Plan for Improvement Teaching and Learning Assessment and Reporting 
 
 
1. Gather and Analyse Data: Students’ achievement and learning needs 
Needs are identified through the collection of student achievement information. 
Examination of student achievement information enables Subiaco Primary School 
staff to make judgements about whether our students are making sufficient 
progress with their learning in relation to relevant standards. Sources of 
information include: 
• Whole school data eg: PATS, Data Hub 
• Teachers’ records of student assessment 

o teacher moderation of student work  
o system supported assessments eg. NAPLAN, On Entry, NQS reflections 
o student/parent/teacher surveys 

 
Administration, Learning Teams and teachers, as appropriate, analyse NAPLAN data 
using SAIS/First Cut, Schools Online, comparing with like schools over time, value 
adding by tracking matched cohorts and identifying target student groups.  Other 
data sources are analysed as required eg. PATS (English, Maths, Science Term 1 & 
4).  Examination of academic and non-academic data at Subiaco Primary informs 
the selection of priority areas and operational plans within the Business Plan, and 
the Operational Plans. 
 
2. Plan for Improvement: Breadth and balance in curriculum planning 
When planning, Subiaco Primary School staff exercise professional judgements 
about the full range of learning, teaching and assessment programs that will meet 
the learning needs of our students. These judgements are made in the context of 
our Operational Plans, which takes into account DoE policy requirements and 
community expectations. 

 
3. Teaching and Learning: Learning outcomes and content 
In year levels, Learning Team Plans are written for priority areas.  The plans include 
consideration of content descriptors within Western Australian Curriculum and the 
Achievement Standard. This enables staff to make informed decisions about the 
adequacy of current curriculum provision and whether modifications are required. 
It may result in curriculum modifications to ensure that students have adequate 
opportunities to make progress. 
 
From NAPLAN, On Entry and whole school data analysis, a plan for improvement is 
developed and implemented for targeted students who achieve low value adding. 
Target setting assists teachers to develop and implement developmentally 
appropriate learning, teaching and assessment programs for students. 
 
The focus of whole-school curriculum planning is the continued learning success of 
all students in the school. While the majority of students will continue to achieve 
within an expected range, some students will require learning and teaching 
adjustments to support their learning through Group and Individual Education 
Plans. 
 
4. Assessment and Reporting 
Assessment is an integral part of learning and teaching and informs curriculum 
planning. Year level teachers collaboratively plan and moderate learning area 
assessment tasks in order to make consistent judgements. 
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DATA COLLECTION & ANALYSIS – A YEARLY OVERVIEW 

Term 1 
• School development day staff presentation on how data sets have informed 

school priorities.  Inform staff how Business Plan and DoE priorities link to 
Operational Plans.  Operational Plans are developed with input from key staff 
members.  Key whole school targets are shared. 

• Operational plans inform collaborative learning team plans and individual 
classroom planning. 

• Year 3 & 5 students sit practice NAPLAN assessment.  It is analysed and a 
semester teaching and learning program developed. 

• PATS testing in English, Maths. 
• All teachers collaboratively plan in year levels. 
• Annual NQS reflection and On Entry analysis. 
 
Term 2 
• Professional learning in priority areas, goal setting and planning form part of 

school development day. 
• Learning team plans and classroom plans align to priorities and targets. PATS 

Science. 
• SAIS data from previous year is presented to staff to help inform moderation of 

grades for reporting. 
• Students in Year 3 & 5 sit NAPLAN. 
• Student perception surveys completed. 
• Business Plan survey comparing baseline data and data over a 3 year period. 
• Semester 1 SAER profile compiled. 
 
Term 3 
• Professional learning in priority areas, goal setting and planning form part of 

school development day. 
• Year 2 & 4 students sit practice NAPLAN assessment.  It is analysed and a 

semester teaching and learning program developed. 

• Receive NAPLAN results.  Once data is received, key staff analyse student 
distribution for NAPLAN and disaggregation of total cohort, female, male and 
LBOTE.   Relative Assessment and Longitudinal Summaries are considered. 
NAPLAN results given to Year 3 & 5 teachers.  Teachers analyse results. First 
Cut data is analysed for value adding and comparing student achievement and 
progress in NAPLAN.  Students deemed making limited progress are considered 
for IEP/GEP. 

• Biannual surveys – alternative 360 feedback and National School Opinion 
surveys for staff, parents and students. 

 
Term 4 
• All teachers complete a comprehensive survey based on school priorities to 

inform future directions. 
• Whole school data is analysed and presented to staff at school development 

day.  Staff led through a process to inform priority selection for following year.  
Targets are set. 

• Priority area committees are formed to develop operational plans for following 
year.  Input considered from all stakeholders, research and DoE directions. 

• PATS testing to inform summative reporting. 
• Semester 2 SAER profile compiled. 
• SAIS data from Semester 1 current year is presented to staff to help inform 

moderation of grades for reporting in Semester 2. 
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WHOLE SCHOOL FORMATIVE AND SUMMATIVE ASSESSMENT 

ENGLISH 

Who What When Purpose 

Years 3, 5 NAPLAN tests marked externally  T1, Week 3 
 

Teachers analyse data to identify gaps and inform teaching. 
Inform planning for numeracy for the year.  Summary of analysis to 
admin. 

Years 3, 5 NAPLAN analysis T3 
 

Teachers analyse data to inform teaching & identify SAER & extension 
students and links with documented plans. SAIS grades/NAPLAN links. 
Summary of analysis to admin. 

Years 2, 4 NAPLAN tests marked externally  
 

T3, Week 1 Teachers analyse data to identify gaps and inform teaching. 
Inform planning for numeracy for the year. Summary of analysis to admin. 

Year 2-6 Formative Assessment – Writing Samples in Narrative & 
Persuasive text types.  

 Cold Task for diagnostic purposes: profile class and set goals: Teach and 
Use Hot Task to monitor progress at end of teaching sequence. Use of 
NAPLAN marking guide to identify areas needing improvement. 

Years 3 Sound Waves Spelling Diagnostic Lower Test 
Year 4-6:  

T1, Week 6 
T4 

Placement into spelling groups for differentiated instruction. 
New students(years 4-6) tested on appropriate test at a class level. 

Years K-2  K-2 Letters and Sounds assessments, 
PP-Year 3 Oxford Wordlist 

Ongoing Diagnostic Analysis of data to identify gaps and inform teaching.  
Information gained to inform daily instruction in phonics and spelling. 

K-6 Work samples demonstrating attainment against achievement 
standards. Together they provide evidence of all aspects of the 
achievement standards. (ACARA Student Portfolios). 

Semester 1 & 
2 

Summative Assessment. Evidence of student learning in relation to the 
Achievement Standard. 

Year 2-6  Reading comprehension PATS testing Term One 
Week 4-6 

Semester 1 – Diagnostic Assessment to inform teaching 
Semester 2 Summative Assessment. Evidence of student learning in 
relation to the Achievement Standard. Whole school reports/analysis of 
trends over time. 

Year P-2 Running records/anecdotal records from guided reading  Ongoing Diagnostic Analysis of data to identify gaps and inform teaching. 
Year 4-6 E-write in PATS: Persuasive & Narrative Term 1 Formative information before teaching the text type. 

Summative information for reporting. 
PP On Entry Assessment Term 1 Diagnostic information : Concepts of Print & Comprehension. 
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WHOLE SCHOOL FORMATIVE AND SUMMATIVE ASSESSMENT 

MATHEMATICS 

Who What When Purpose 

Years 3, 5 NAPLAN tests marked externally  T1, Week 3 
 

Teachers analyse data to identify gaps and inform teaching. 
Inform planning for numeracy for the year. Summary of analysis to admin. 

Years 3, 5 NAPLAN analysis T2-3 
 

Teachers analyse data to inform teaching & identify SAER & extension 
students and links with documented plans. SAIS grades/NAPLAN links. 
Summary of analysis to admin.  

Years 2, 4 NAPLAN tests marked externally  
 

T3, Week 1 Teachers analyse data to identify gaps and inform teaching. 
Inform planning for numeracy for the year. Summary of analysis to admin. 

Years 1-6 Westwood One Minute Tests on number facts. To focus on 
Western Australian Curriculum  Mathematics: Proficiency strand 
Fluency 

T1, if required Formative assessment to identify students critically low and also at high 
levels of fluency to inform teaching. 

Year 2-6 
Year 1 
Term 4 

Numeracy/Maths PATS testing T1, Week 4-6 
Term 4, Wk 2 

Semester 1 – use as diagnostic to inform teaching, whole class and year 
level and whole school trends over time. 
Sem 2 Summative Assessment. Evidence of student learning in relation to 
the Achievement Standard. 

Years 1-6 Envision Maths – Concept Check in at teacher discretion 
Envision pre and post assessments at teacher discretion 

Ongoing To identify students’ individual strengths and weaknesses. 
To inform teaching and learning program 

K-6 Work samples and Common Assessment Tasks (CAT) 
demonstrating attainment against achievement standard.  No pre-
determined number, together they provide evidence of all aspects 
of the achievement standard.  K/PP Assessment profiles 

Semester 1 & 
2 

Summative Assessment. Evidence of student learning in relation to the 
Achievement Standard. 

 

SCIENCE 

Who What When Purpose 

3-6 PAT (Progressive Achievement Tests) Term 2 Semester 1 – use as diagnostic to inform teaching 
Sem 2 Summative Assessment. Evidence of student learning in relation to 
the Achievement Standard. 

PP-6 Work samples demonstrating attainment of achievement 
standard.  No pre-determined number, together they provide 
evidence of all aspects of the achievement standard.   

Semester 1 & 
2 

Summative Assessment. Evidence of student learning in relation to the 
Achievement Standard. 
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WHOLE SCHOOL FORMATIVE AND SUMMATIVE ASSESSMENT 

 

HASS, ART, MUSIC, FRENCH, HEALTH & PE, DESIGN TECHNOLOGIES (SEM 1), DIGITAL TECHNOLOGIES (SEM 2) 

Who What When Purpose 

PP-6 Range of assessment strategies; formative, summative, practical, 
and work samples demonstrating attainment of achievement 
standard.  No pre-determined number, together they provide 
evidence of all aspects of the achievement standard. 

ongoing Summative Assessment. Evidence of student learning in relation to the 
Achievement Standard. 

 
 
 


	 Digital Technologies specialist Year 1-6 where appropriate
	STEM in the classroom
	Social and Ethical Protocols
	Social and Ethical Protocols
	SPS Digital User Agreement – explicit classroom work around The Digital User Agreement and ethical protocols aligned with Behaviour Management Plan.
	The Digital User Agreement and ethical protocols at Subiaco Primary Schools aligned with Behaviour Management Plan.

