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The 2016 Subiaco Primary School Annual Report articulates and demonstrates the dynamic nature of our school, our 
commitment to excellence and our relentless pursuit of achieving Our Best.  Our teachers are reflective and responsive to 
student needs and there is quality commitment from our school community.   
 
Established in 1897, Subiaco Primary has been preparing our children for the future for over a century.  We focus on 
supporting all students to reach their full potential academically, socially and emotionally. 
 
We pride ourselves on our uniqueness, with 606 students, of which 122 are English as an Additional Language/Dialect 
students (EAL/D) representing 33 different languages at our school.   
 
We have committed, proactive teachers and dedicated support staff working to help each child to reach their potential.  
Our staff have high expectations and adopt a wide variety of innovative teaching practices. 
 
As an Independent Public School, Subiaco Primary is shaping the future of our children with a focus on collaborative 
learning and local community engagement.  Our parents, School Board and Parents & Citizens (P&C) play active and 
important roles in our school. 
 
The Subiaco Primary School Business Plan 2014 - 2017 was developed with significant input from staff and School Board 
members.  As principal, I regularly report to the School Board on the school’s progress towards the implementation of 
strategies within the Business Plan, as well as on the achievement of milestones and targets.  The Subiaco Primary School 
Business Plan communicates to staff, parents and the community our strategic direction and what we aim to achieve over 
a three year period.  
 
Subiaco Primary has a clear vision and purpose, focused on excellence in teaching and learning.  Through our motto, ‘Our 
Best’, we aim to provide the best possible education for each student, ensuring they develop a broad range of skills to 
enable them to take responsibility for their own direction and to adapt to a changing world. 
 
 

OUR VISION 
 
Subiaco Primary is a dynamic learning community where members work collaboratively to assist children to realise their 
potential.  At Subiaco Primary we strive for: 
 
Educational Excellence 

 Teaching that is reflective, responsive and enables all students to reach their full potential. 
 
Leadership 

 A culture of shared, affirmative school leadership that empowers others. 
 
Collaboration 

 Collaboration that optimises harmonious, respectful relationships. 
 

OUR KEY MESSAGES  
 

 A vibrant learning community;  
 An engaged child; and 
 Creating opportunities. 
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OUR ENROLMENT PROFILE   
 
 

 
Our enrolment figure in 2016 was 606 children, from Kindergarten through to Year 6, showing growth of 100 students in 6 
years, even with losing 37 Year 7 students in 2014.  There has been a 20% growth from 2011-2016.  Subiaco Primary 
operates as a local intake area school, ensuring there is provision for local students to attend.  
 

2016 CURRICULUM PRIORITY AREA HIGHLIGHTS 
 
Our teachers make a difference.  Teaching at Subiaco Primary School is underpinned by collaboration and we 
acknowledge our strength lies in the combined contribution of every staff member. 
 
The following curriculum highlights demonstrate commitment to continuous improvement. 
 
Numeracy   
 
During 2016, teachers continued to implement and consolidate a whole school approach to Maths.  This included 
emphasis on language of Maths and mental skills (including Maths Smash in 2016); and a lesson design structure based on 
ISTAR, Madeleine Hunter’s lesson design and Hattie’s effect sizes: 

 Connecting and informing to previous learning;  
 MathSmash ie oral and mental starters;  
 Explicit teaching - whole class/differentiated groups; 
 Opportunities for differentiated supported and independent practice, during which, targeted feedback and 

questioning techniques guide student learning; and 
 Plenary session – Lesson and objective reflections, exit tickets etc.  

 
In order to support differentiation through the integration of technology, in 2016, Digital Envision licences were 
purchased for Years 1 to 5, which allowed student access to the online maths tools.   
 
Professional learning for staff in 2016 included induction of revised whole school planning documents, connection with 
STEM (Science, Technology, Engineering & Maths) and the revision of Problem Solving strategies. 
 
For the last three years an additional staff member (0.3 FTE) has been employed to take Maths extension classes with a 
focus on problem solving skills from Years 2-6. 
 
We have refined and broadened classroom practice by explicitly teaching students specific problem solving skills and 
providing them with ‘real life’ opportunities to select, use, communicate and evaluate their mathematical ideas.    
 
Focus in 2017 will be to revisit proficiency strands of Understanding, Fluency, Problem Solving & Reasoning, refine and 
revitalise Numeracy block teaching within the scope of new school timetable structure and embedding of Problem 
Solving.  Data informed planning will feature more strongly in 2017 as teachers become familiar with the PAT resources 
designed to support children at their stage of learning.    
 
 

Years 
 
2010 

 
2011 

 
2012 

 
2013 

 
2014 

 
2015 

 
2016 

Kindergarten 54 60 61 79 69 78 84 

Pre Primary 68 52 70 82 80 89 84 

Year 1 71 85 52 69 78 77 90 

Year 2 56 68 89 59 63 58 76 

Year 3 67 61 71 89 58 64 85 

Year 4 61 67 67 71 76 56 59 

Year 5 56 56 65 60 74 62 59 

Year 6 38 55 49 56 60 87 69 

Year 7 36 22 39 34 37   

 507 526 563 599  595 571 606 
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Literacy   
 
The focus in 2016 was embedding a strong, seamless PP-6 approach to the implementation of the English Western 
Australian Curriculum and Assessment Outline.  Kindergarten staff have embraced the Kindergarten Curriculum 
Guidelines.  Its use, in conjunction with the WA Primary Principal’s back mapping documents, ensure Kindergarten 
students receive a strong foundation in literacy and a smooth transition to Pre-Primary, further strengthening the school’s 
K-6 approach to learning. 
 
Spelling 
 
A comprehensive phonics programme, Letters and Sounds, was adopted by K-1 in 2013, extended to Year 2 in 2014 then 
maintained in 2015/16.  It develops speaking/listening skills and phonic knowledge in preparation for fluent reading and 
writing.  The detailed and systematic programme starts with broad, rich language experiences for four year olds, then 
moves on to phonic knowledge and skills for five year olds, with the aim of students becoming fluent readers by age 
seven.  It emphasises the relationship between reading and spelling and lays a firm foundation of early literacy 
understandings. 
 
Words Their Way was adopted in 2012, as a whole school approach (Years 2-5) to teach spelling.  As a result of the Below 
Expected Spelling results a review of spelling teaching practices was carried out in 2016.  The English leadership team met 
with a Literacy specialist from the Department of Education to analyse spelling practices in order to design a Year 3-6 
Spelling program that met the needs of our students.  In Term 4, 2016 all Year 3 - 6 students completed Spelling 
diagnostic testing to determine class groupings and student needs.  This revised approach for 2017 includes the 
introduction of the Sound Waves Spelling Program in Years 3-6 to build and extend the knowledge, skills and 
understandings developed as part of the Letters & Sounds program, which is implemented in K, PP, Year I and Year 2.  One 
of the key skills is the ability to segment words into their individual sounds.  Sound Waves provides tools and resources to 
support students master this important skill.  The differentiated program includes the 43 sounds of our language, which 
have been put into 36 sound units, which fit neatly into the school year.  Teachers differentiate their classroom spelling 
instruction by assessing students’ needs using the diagnostic test included as part of the program.  Teachers can teach the 
focus sound to the whole class then direct students to work on the same sound unit, but with words and concepts 
appropriate to their level, using different books.  The program including prefixes, suffixes, Latin and Greek roots, 
synonyms, homophones and more which provides a comprehensive approach to spelling and language.   
 
The phonemic approach is recognised as one of the most effective ways to teach spelling and reading skills.  Sound Waves 
encourages students to learn to spell using the four areas of spelling knowledge: 

 phonological – using sound-letter relationships; 

 visual – using memory of the visual features of a word; 
 morphological – using parts of words to build word families; and 
 etymological – using word origins and derivations. 

 
The Sound Waves approach uses a sound-to-letter strategy, which acknowledges that sounds can be represented in more 
than one way in written form.  The approach focuses first on the basic units of sound in language – phonemes.  It then 
explores the letters that represent these sounds and how they can be put together to form the written words in our 
language.  Key terms that teachers become conversant with are: phoneme, grapheme, phonological awareness, phonemic 
awareness and synthetic phonics. 
 
The phonemic approach promotes deeper understanding by replacing rote learning with strategies for reading, writing 
and spelling.  It includes clever ideas for direct instruction and play-based learning activities. 
 
2017 implementation will include the use of the following resources:  

 Teacher Book – comprehensive weekly program; explicit teaching directions; explanations for implementing the 
program; 

 Sound Waves Online – many downloadable resources; interactive learning objects and games; and 
 Student Book – makes explicit links to phonemes and graphemes; learn spelling strategies; explore and extend 

vocabulary knowledge; build knowledge of spelling patterns. 
 
Reading  
 
Teachers adopted key reading strategies of modelled, shared, guided and independent reading, teaching purpose, order, 
organisational features and structures of informative, persuasive and imaginative texts.  Since 2013 there has been a 
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strong focus on Four Roles of the Reader used as part of the Book Discussion groups and integration of the Fab Five as 
part of Reciprocal Reading.  The emphasis has been modelling the key essential reading strategies to students, engaging 
students in the thinking and reading required for each role, reading a variety of literature, interrogating each different 
text and locating evidence to support opinions and point of view, making connections with self, other texts and with 
world in order to extend comprehension skills.  In 2015/16 professional learning was on the explicit, differentiated and 
systematic teaching of The BIG 6 in Reading, particularly comprehension, explicit reading strategies and guided 
instruction.  Professional learning focused on sharing and unpacking a range of instructional tools to build innovative 
classroom reading instruction, increase teacher knowledge and enhance student learning to improve reading 
comprehension outcomes.  Teachers integrated various tools, described as powerful reading practices, into their lesson 
design.  The tools included: thinking wheels, concept mapping, triple entry journals, foot printing and sketch to stretch. 
2017 will consolidate and extend knowledge and understanding of the powerful practices to achieve continued reading 
improvement. 
 
Specialist area highlights 
 
Music  
 
The Music Program at Subiaco Primary School is based on the requirements of the Arts Learning Area Outcomes of the 
WA National Curriculum: The Arts.  
  
Using the Kodaly and Orff methodology of music teaching, the teaching and learning is based on the progressive 
development of the students understanding of the Elements of Music.  Students respond to a variety of activities including 
creating/composing, performing and listening/appraising.  
  
Students’ understanding of musical concepts is enhanced through the use of technology in music.  The use of the 
Interactive Whiteboard and a variety of age appropriate music software such as Groovy Music, Sibelius are used across 
the teaching groups.  Students also used Garage Band on MacBooks and iPads as well as numerous web resources and 
other relevant applications.  
  
The school Choral Program contributed to school and community events held throughout the year.  In 2016 the choir 
performed at the annual school Anzac Assembly, the WAGSMS (Western Australia Government Schools Music Society) 
concert held at the Crown Theatre, Burswood, Shenton in the Round Choral Festival, Remembrance Day, Subi’s Christmas 
Night of Lights, Subiaco’s Seniors Christmas Lunch and the Parent Morning Tea.   
  
Sixty Year 4 students had the opportunity to participate in the Music Count Us In massed choral performance held at the 
Perth Cultural Centre.  Music Count Us In is Australia’s largest school initiative where more than 500,000 students from 
over 2,100 schools across Australia sang a specially composed song simultaneously.  The event was filmed and uploaded 
to the Music Count Us In website. 
  
An instrumental program is provided through the School of Instrumental Music (SIM) which includes Brass - Trumpet 
Trombone, Clarinet, Flute, Violin, Viola and Cello tuition and students from Year 3- 6 participated in this program during 
2016.  Performance opportunities were provided for SIM students during the annual School SIM Concert for parents in 
Term 4.  The school’s String ensemble also performed at this event. 
  
During Semester 1, students who played musical instruments were given opportunities to perform during informal 
Lunchtime Concerts attended by other students.  Students who participated in the SIM program also performed pieces for 
younger students/classes throughout the year.  Video recording of classroom performances were shared with parents 
during the parent open night as well as through the school’s music website.  Year 4 students were also given an 
opportunity to attend a concert of Prokofiev’s Peter and the Wolf performed by Western Australia Symphony Orchestra 
held at the Perth Concert Hall. 
  
To measure and analyse success, assessment tasks were carried out and measured against specific learning 
criteria/outcomes.  Continuous performance opportunities of class work/projects during lessons, assemblies, concerts and 
musical displays were provided as appropriate. 
  
Future Directions are to continue to promote the school by showcasing the choral and instrumental programs and to 
continue to build the resources to support performance opportunities.  To provide opportunity for students to regularly 
perform and participate in performances. 
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Visual Arts  
 
The aim of the Visual Arts program is to develop the students' art practice through active engagement, both individually 
and collaboratively.  Students are encouraged to work creatively and imaginatively to relate art to their own experiences 
and reflect on the creative process that occurs across the many arts disciplines.  The students used visual arts elements, 
concepts, processes and forms to express ideas, consider particular audiences, make comparisons and realise the purpose 
of their artwork.  They were given the opportunity to observe the similarities and differences in others' artworks and to 
review, reflect and suggest ways of improving their own artwork as it developed.  Ideas, styles and practices used by other 
artists were used to encourage and evoke creativity.  The Visual Arts Program is based on the requirements of the Arts 
Learning Area Outcomes of the National Curriculum. 
 
Summer was the inspiration for Term 1.  A variety of techniques and mediums were used to create the students’ artwork 
including collage, chalky crayons, pastels and paints.  Works by artists Jim Dine and Piet Mondrian were introduced and 
the students were given the opportunity to emulate their styles in various forms.  An “upbeat “depiction of the Mona Lisa 
was created by the older students. 
 
All students contributed to an Anzac Day display with sketches of Diggers and current day soldiers, along with a 
watercolour depiction of the Gallipoli landing. 
 
During Term 2 the students were given the opportunity to showcase their artistic talents by creating and producing their 
own art card.  As a fund raiser, this activity was a huge success and well supported by the parents and teachers.  Collage, 
Van Gogh, Zentangle owls, abstract and patterned cats, and Monet waterlilies were the source of inspiration. 
 
Term 3 saw the students preparing artwork for the Spring Fair.  Every student worked on producing their own painting of 
Starry Starry Night made famous by Vincent Van Gogh.  Portrait drawings in the style of Modigliani, Picasso and Tom 
Fedro inspired Still Life, were also explored and created. 
 
In Term 4 the art room was transformed into an Art Gallery in preparation for the Spring Fair.  As a contribution to the 
fund raising, every child displayed a piece of art to be purchased by family members.  The students also continued to 
experiment with a variety of tools, materials and media to express their ideas.  Blind contour drawings, wire sculpture 
contour portraits, print making, glue resist landscapes and Lion collages activities were undertaken to develop 
understanding and build on the experience of previous years 
 
Languages  
 
The aims of our French language programme are to extend the children’s ability to communicate and to develop 
understanding and respect for diversity.  Links with literacy, geography, values and cooperative learning are central to 
classroom activities.  Our dedicated French Language Assistant, Dorian Mouezy, from Nantes in France, enhanced 
Wednesday lessons. 
  
During Term 1 children shared greetings and information about personal interests, based on a rap song, Qu’est-ce que tu 
aimes faire?  The children compared French and Australian stereotypes and researched personality traits of the animals 
related to Chinese New Year  
 
Time, weather, and describing where we live were the focus during Term 2, as well as preparing songs for junior assembly.  
We compared seasons in Australia to those in France.  The geography of France was introduced through towns in the Tour 
de France cycle race. 
  
Transport and Places in Town provided the focus for Term 3.  Children conducted surveys of vehicles passing school and of 
ways we come to school.  Year 4 and 5 classes used Book Creator to create their personal French dictionary.  Year 5 and 6 
classes produced and presented their own town plans.  
The Term 4 theme of au marché and au café provided opportunities to role-play, to express likes and dislikes and to use 
numbers to 100 and euros.  We conducted a Science activity in French, discovering which fruits float and sink. 
  
Languagenut provided a variety of challenging online activities related to our topics.  Several students reached the final of 
the Alliance Français  poetry competition.  
 
Year 5 and 6 classes participated in the Education Perfect World Championships competition in May, answering more than 
113,000 questions in 10 days. 
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Physical Education  
 
In 2016 there was a focus on Fundamental Movement Skills for Years 1-3 and mastering them for Year 4-6, while adding 
more specialised movement sequences and skills.  Students’ understanding of health and physical activity was embedded 
throughout the year through various sporting events including swimming, athletics, soccer, football, netball and tennis.  
Our school pool was used for Pre-Primary to Year 1 Interm Swimming lessons, Friday sport for Years 4-6 in Term 1 and the 
Year 4-6 school swimming carnival was held in our pool. 
 

Every year, in preparation for our Interschool and school swimming carnivals, students are invited to join our squad of 
before school training at HBF Stadium. 
 
Term 2 was a hive of sporting activity with students in Years 5-6 involved in the Winter Carnival, where students elected 
to participate in a team sport and played against teams from neighbouring schools.  The school offered a variety of in-
school specialised clinics including lacrosse, hockey and football.  The wide range of sports offered gave students an 
opportunity to express their unique skills and talents, creating confident participation.  Combining this in a positive and 
nurturing environment allowed the students to gain the necessary interpersonal skills to effectively build relationships 
and create for themselves an active, healthy lifestyle. 
 
During the athletics season in Term 3, before school and lunch training was available for the keen athletes and to hone 
team game skills. 
 
The Swimming and Athletics Carnivals were vibrant and successful whole school community events with close faction 
competition, great camaraderie, team spirit and sporting talent on display. 
 

Highlights for 2016 included second place in the Interschool Athletics Carnival and excelling in the State Cross Country 
held at McGillivray oval. 
 
IPS REVIEW 
 
The Department of Education Services conducts a review of IPS Schools every three years.  The independent review 
provides assurance to the community, the Director General of the Department of Education and the Minister for 
Education that the school has met the commitments set out in the Delivery and Performance Agreement and Business 
Plan.  
 
We have received an outstanding review with the following Commendations: 

 The degree of innovative practice at the school;  
 The high level of staff professionalism, strong collegial support and flexible collaborative practice and planning 

processes; 
 The common understanding of curriculum, pedagogy and learning expectations; 
 The commitment to providing a variety of activities to reinforce a positive culture; 
 Professional learning linked to Business Plan goals and targets; 
 The strong focus on evidence-based decision-making; 
 Integration of technology in the curriculum;  
 The effective communication evident at all levels;  
 Leadership which is empowering, distributive and collaborative; and 
 Achievement of the Partnerships priority in maintaining and strengthening relationships with the community. 

 
There was only one area for improvement identified: 

 Continued reflection on Business Plan targets to define specific, realistic, timely and measurable outcomes. 
 
 

Other highlights   
 
Social Justice Group – The group commenced the school year with 91 members.  The group continues to grow in numbers 
every year as do the new ideas and enthusiasm about what we can do to help others.  The group continued to look at 
supporting local groups and ran a Winter Appeal to support the homeless people in Perth.  The SJG continued their 
support for Legacy with the money raised from ANZAC biscuits.  Through the sale of Frozen Fruit Juice, the SJG continued 
to raise the required amount to support our sister school in Cambodia 
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Whole School Events - Whole school celebrations included Harmony Day, Walk to School Safely, Subi’s Got Talent Quest, 
CHAPATHON, Year 6 Cake Stall, ANZAC Biscuit Sales, Look At Me…I can Be Anything I Wanna Be Dress Up Day, Book Week 
Celebrations Fancy Dress Parade, Annual Book Fair, St John Ambulance First Aid focus, Apple Slinky Days, Icy Pole 
Thursday, Fruit ‘N Veg Month, Year 6 Fun Day, Dance Concert, Movie Night, ANZAC Commemorative Service, Clean Up 
Australia Day, World Environment Day and National Recycling Week Book Swap. 
 
Cool Fuel Workshops - The Healthy Hub presented a series of Cool Fuel workshop for the Year 3-6 students to encourage 
them to ‘Pick 6’ healthy food snacks. 
 
Peace Pole Ceremony - A group of Year 6 students represented the school and spoke at a Peace Pole Ceremony, hosted 
by the City of Subiaco, on the International Day of Peace. 
 
Competitions – Eighty-five students from Years 3-6 took part in the ICAS Mathematics Assessment.  The results were very 
impressive with fifty-one students receiving awards -Merit (14), Credit (26) and Distinction awards (11). Eighty students 
participated in the ICAS English Assessment and were awarded Merit (5), Credit (19) and Distinction (13) awards and High 
Distinctions (3). 
 
Artists In Residence – STEM was the focus of our whole school Artist in Residence program in Term 3.  The students 
engaged in a number of activities including 3D printing, coding, Billy-Cart construction and LEGO mindstorm. 
  
Parent Open Night - Our open school event where teachers and students showcased the teaching and learning program 
to parents was held in the last week of Term 3. 
 
Parent Teacher Meetings - Early school closure for the purposes of in-depth and informative, individual parent teacher 
meetings took place in the last week of Term One. 
 
PEAC – Twenty-one students from Years 5-6 participated in the Primary Extension and Challenge (PEAC) program.  Eight 
Year 4 students were identified in the 2016 testing, and these students were offered places in the 2017 program.   
 
Scholarships – 26% of Year 6s received a scholarship. Eight Year 6 students were awarded places in the Shenton College 
High Performance Learning Program, and one student won a place in the schools’ Gifted and Talented Program.  Seven 
students gained a place in the Perth Modern Gifted and Talented Program.  Students were also awarded a Music 
Scholarship to Churchlands (1), Rugby Scholarship to Aranmore (1), Maths and Science Scholarship to St Hilda’s (1), and an 
Academic Scholarship to Methodist Ladies College (1). 
 
Kiwanis Awards - Throughout the course of the year, four Year 4/5 students were acknowledged and received awards for 
Bringing Up Their Grades (BUGS Award) and two Year 6 students received Terrific Kid Awards from the Karrinyup Kiwanis 
Club.  
 
 Public Speaking Competition - Eight Year 5/6 finalists presented award winning speeches to a large parent, staff and 
student audience in the school’s annual Speak Up Awards. 
 
Interschool Cross Country - Subiaco was awarded third overall out of approximately 80 Government and Private Schools 
at the Interschool Cross Country, with the Year 4 girls coming second overall. 
 
Interschool Athletics - Subiaco Primary was second overall in the 2016 Interschool Carnival and won the Meritorious 
(handicap) Award. 

  
STEM Innovative Partnership – Subiaco Primary was one of sixteen schools chosen from across the state to take part in 
the Science Technology Engineering and Maths innovative partnerships. 
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Acknowledgement of staff and community expertise  
 
The following staff and community representatives were selected for their expertise, to lead and provide advice and 
support on the following initiatives: 

 Subiaco Primary staff joined staff from 11 other schools in the Shenton network for a full day of professional 
learning.  Congratulations to the following staff who were selected to present to teachers across the district on 
the following topics: 

 Higher Order Thinking using iPads in the classroom, Kath Reger and Bronwyn Mace; 
 Mindfulness practice: a tool for focus, self-regulation and well-being, by Rita Burgess, School 

Psychologist; 
 Dr Marina Hogan, School Board Chair, presented to an audience of over 300 Principals and Board Chairs on the 

role of the School Board.  An article in the West Australian Saturday magazine and on line featured Marina as an 
IPS Board Chair;   

 Subiaco Primary was asked by the Institute for Professional Leaning to host a Leadership bus tour with over 20 
principals and leadership team members visiting our school.  Allison Swan, our school registrar, Melinda Harris, 
Assistant Principal and Carolyn Press spoke on the topic of Leadership and Empowerment in the context of our 
school;  

 Robin Pennington created assessment tasks for French for the School Curriculum and Standards Authority 
Judging Standards Project.   

 Dr Melinda Harris, Allistair Kettell and Annie Nelson featured in an Education Department video on Digital 
Technologies; and   

 Bronwyn Mace was the only WA Public School teacher to be invited to attend the Apple Distinguished Educator 
International Conference held in Berlin in 2016. 

 
Carolyn Press, Principal, was involved a number of state and national initiatives including: 

 Addressing 100 principals and Board Chairs on the topic of Focusing your Board on what matters at the IPS 
school’s transition program; and 

 Being selected as one of 20 principals across WA to take part in the IPS Principal Fellowship Program for 2016-17.  
The program included participating in a leadership course at Harvard Graduate School of Education, 
Massachusetts during the Term 2 holiday break and working with Education Department WA Executive Director 
in a mentorship program to develop, lead and implement an area of system reform. 

 
Dr Melinda Harris, Assistant Principal, was involved a number of state and national initiatives including: 

 Presenter in STEM at a number of conferences including: WAPPA (Western Australian Primary Principals 
Association), “STEM in the classroom” session for schools involved in STEM Teacher Development Schools;  

 Reporting and Assessment framework development- Statewide Services;  
 Digital Technologies online resource for WA schools - Informing and featuring STEM projects at Subiaco Primary 

School as a main focus of a Digital Technologies Video resources project; and 
 Presenter in the area of STEM and digital technologies to over three regions involving Principals and teaching 

teams. 
 
On behalf of Subiaco Primary School and the School Board, I present the 2016 Annual Report to you.  The report contains 
Subiaco Primary School’s self-assessment of the progress made towards the achievement of the targets and milestones in 
the 2014-2017 Business Plan.   
 
I would like to thank our staff and entire school community for their dedication, passion and commitment in continuing to 
make a difference for our children.  
 
I look forward to 2017, in which our great school turns 120 years old, with confidence.  
 
 
 
 
Carolyn Press 
Principal  
April 2017 
 

 



- 1 - 

 
 
 

 

SUBIACO PRIMARY SCHOOL 
 

ANNUAL REPORT 
 

Self-assessment of the progress towards targets and milestones 

Featured in the Business Plan of 2014 - 2017 

 
 
 
 

 



- 2 - 

 

 
 
 
 
 
 
 
 
 
 
 
 
EXCELLENCE IN TEACHING & LEARNING: Teachers provide quality learning 

opportunities where students are fully engaged and reach their potential 
 
DIGITAL FLUENCY: Strengthen digital fluency across all year levels and learning areas, as 
appropriate   
 
Provide opportunities for professional learning to enhance pedagogy. 
 
A focus in 2016 has been the authentic integration of ICT across learning areas.  This focus is validated by the following 
responses: 

 In June 2016 - 88% of staff indicated that they often to always are provided opportunities for professional 
learning to enhance pedagogy.  Up by 41% (47% June 2014); and  

 In Oct 2016 - 78% of staff indicated that they very often to always explicitly utilise ICT to cater for differentiation 
between groups/individuals in their class (50% Oct 2014).  Up by 28%. 

 
Student responses to 1:1 iPad Research Questions conducted in 2015/16 (Targeted questions on enhancing pedagogy 
through differentiation and Higher Order Thinking Skills  
 
Feedback Cycle - 1-1 Program 
 
Contemporary and cyclic feedback is a major focus of our 1-1 program.  The 2015/16 feedback cycle involved surveying 
the students, teachers and parents of students in both year 4 and year 5 classes on their perceptions of learning and iPads 
in their child’s class.   
The 2015 - 2017 feedback cycle is illustrated below  
 

2015 2016 2017 

Parent Information sessions   Open classroom sessions 
 

Open classroom sessions 
 

Online surveys for students, 
parents, teachers 

Parent Information sessions   Parent Information sessions   

Short answer responses for 
students, parents, teachers 

Online surveys for students, parents, 
teachers 

Online surveys for students, 
parents, teachers 

Operational Plan – iPads and 
digital fluencies 

Operational Plan and School Review 
Cycles including STEM 

Operational Plan and School 
Review Cycles including STEM 
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Significant study – iPads and 
Learning at Subiaco Primary School 
– Celebrations and 
Recommendations 

Refining practices and process as 
recommended in the study – iPads 
and Learning at Subiaco Primary 
School 

Refining practices and processes  

Short answer responses for students, 
parents, teachers 

Short answer responses for 
students, parents, teachers 

ACARA digital fluencies scope and 
sequence 

ACARA digital fluencies scope and 
sequence 

Alignment with ACARA digital 
fluencies scope and sequence  

 Shaping BYOD audit model based on 
Subiaco Primary School resourcing 
and governance  

Scope and Sequence - Digital 
learning curriculum 

 Professional Learning – WA Digital 
learning curriculum  
 

Alignment with WA digital 
fluencies scope and sequence 

 Small group sessions 1-1 iPad teacher 
collaboration 

Small group sessions 1-1 iPad 
teacher collaboration 

 
2016 Parent survey - Results Analysis and Discussion  
 
As part of Subiaco Primary School’s Review cycle parents of both Year 4 and Year 5 BYOD classes were surveyed on their 
perceptions of iPads and learning in their child’s class at the end of Term 3, 2016.  The results for each item for each year 
levels are discussed below: 

 At the time of the survey there were 58 students enrolled across the Year 4 classes and 60 students enrolled 
across the Year 5 classes (118 students).  A total of 60% of Year 4 male students and 40% of female students 
reponded through the survey across the Year 4 classes at Subiaco Primary School;  

 A total of 32% of parent respondents were male and 63% of female students reponded through the survey.  This 
represents almost a parent from every student enrolled; 

 What sort of classroom would you prefer for your child?  A total of 89% of parents in the Year 4 and 63% of 
parents in the Year 5 classes indicated they would choose a classroom with an iPad for each student.  This high 
percentage is a strong indicator that parents across Year 4 prefered a classroom enviroment with each child 
accessing an iPad for their learning; 

 How do you think iPads are mostly utilised in the classroom?  Over 77% of Year 4 and Year 5 parents indicated 
that iPads are used for either group or individual work in the classroom.  These results supported our focus on 
digital use for differentiation and group work in the class context; and 

 The work your child does on the iPad matches their own learning  Over 90% of Year 4 and Year 5 parents 
indicated that work their child completes on the iPads matched their learning.  These results supported our focus 
on individualising work for students using technology to engage each learner. 

 
The recommendations include: 

 To continue to provide informed professional learning for our teachers pitched at their implementation level of 
digital technologies in their class; 

 Continuing a sharp focus on ethical protocols, so students develop a more comprehensive understanding of what 
an ethical, digital user looks like; and 

 Continued focus on explicitly using technology for differentiation of teaching, learning and assessment. 

 
Promote intentional teaching to develop skill, competency and application of technologies across all year 
levels and all learning areas. 
 

 In June 2016, 79% of staff indicated that they often to always promoted intentional teaching to develop skill, 
competency and application of technologies across all year levels and all learning areas (up by 39%);  

 In Oct 2016, 60% of staff indicated that they very often to always included the teaching of, Investigating with ICT 
across learning areas (up by 13%, 47% Oct 2014); 

 57% of staff indicated that they very often to always included the teaching of Creating with ICT across learning 
areas (up by 20%, 37% Oct 2014); 

 42% of staff indicated that they very often to always included the teaching of Communicating with ICT across 
learning areas (up by 19%, 23% Oct 2014); 
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 55% of staff indicated they very often to always included the teaching of Managing and operating ICT across 
learning areas (up by 36%, 19% Oct 2014); and 

 In Oct 2016, 62% of staff indicated that they very often to always taught with Digital Technologies curriculum.  

 
In 2016 a variety of STEM resources were purchased from a generous $30 000 from P&C.  In Term 3 a P&C funded STEM 
Artist in Residence program for Year 1-6 students offered coding, robotics and Billy Cart Making.  In 2017 there will be a 
more explicit focus with professional learning to build staff confidence and capacity in Technologies and STEM and 
readiness for NAPLAN online.  
 
2017 Focus 
 
The focus in 2017 includes:  

 Western Australian Curriculum – Digital Technologies; 
 Preparation for NAPLAN online (see section below); 
 Consolidating integration of STEM across learning areas; 
 Consolidating Digital fluencies across learning areas; 
 Consolidating STEM (Science, Technology, Engineering, Maths) teaching and coding through Learning areas; 
 Incorporate critical and creative thinking with digital opportunities; and 
 Grow and manage the 1-1 iPad model. 

 
Western Australian Curriculum – Digital Technologies  
 

 Teachers to align digital work in their class to The Western Australian Curriculum (WAC) Technologies Scope and 
sequence; and 

 Targeted professional learning using the WA Digital technologies curriculum and scope and sequence will occur 
during termly SDD, Staff meetings – focus in iPad classes. 

 
NAPLAN Online 
 
Teachers will be supported through: 

 Professional learning and NAPLAN collegial sessions; 
 Opportunities to work with online testing formats alongside paper based tests; and 
 Professional learning and familiarity with online test demands and formats. 

 
Critical and Creative Thinking and Digital opportunities 
In the area of critical and creative thinking, the focus was on the introduction of Habits of Mind.  These are an identified 
16 problem solving, life related skills.   
 
In June 2015, 39% of staff indicated that they often to always embed authentic connectedness between ICT and Critical 
and creative thinking General capabilities, (30% June 2014).  Up by 8% from 2014 but down from 48% in 2015.   
 
The 2014-2016 staff survey data indicated that it peaked in some areas in 2015 and moderately reduced in 2016.  This has 
been attributed to staff having increased knowledge and understanding of what constitutes strengthening digital fluency 
particularly with authentic connectedness between ICT and Critical and Creative Thinking.   
 
Introducing coding and robotics has added a new dimension and staff are beginning to familiarise themselves in this area, 
moving from consciously unskilled to consciously skilled.  Recommend continued professional learning and sharing of best 
practice in utilising ICT to continue this journey. 
 
The rationale driving our transition to a 1-1 model is informed by the links made to problem solving, Higher order thinking 
and critical and creative thinking.  Over 90% of students indicated on this item that iPads do support and help them to 
think about their own thinking.   These students would be familiar with the language around critical and creative thinking 
and metacognition as Higher Order Thinking Skills (HOTS) and Metacognition (thinking about thinking) have been a focus 
in the teaching and learning at Subiaco Primary School over the past 5 years.  Teachers have explicitly taught and 
highlighted HOTS across their teaching and learning as recall and transfer, critical thinking and problem solving.   
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Increase student access to and availability of ICT  
ICT continues to be well resourced across the school. As the 1-1 iPad programs grows the number of MacBook laptop 
leases has reduced.  A core number have been retained and renewed to ensure that Subiaco Primary is well placed for the 
NAPLAN online learning environment required for our Year 3 and Year 5 students in 2017 and onwards. 
 
Resourcing and Governance 
In 2017, The ICT Resources include: 

 4 leases of MacBook Airs totalling 75 MacBook Air Laptops; 
 In 2017 1 lease of MacBook expiring; 
 9 iMacs; 
 140 iPads distributed across the school; 
 1 Lease of Dell laptops for each class linked to IWB; 
 1 Lease of Desktops for Admin and some classes; and 
 STEM resourcing – spheros, Edisons, Little Bits, Maky Makey. 

 
The distribution of MacBook Airs is supported by the distribution of iPads and iPad Minis across the school.  A number of 
iMacs (9) remain housed in the Mac Lab for coding purposes and research use.  Additional iPads and iPad minis were 
purchased in 2016 with a specific focus in the junior classes, in conjunction with the Mac Air Laptops.  
 
A number of original iPads (iPad 2) will need to be recycled over the coming 12-month period.  These have been 
supplemented with 45 mini iPad Airs. 
 
1-1 iPad Initiative 
In 2015, Subiaco Primary embarked on a 1-1 iPad program across the Year 4 classes allowing distribution of Mac Airs and 
iPads across the school.  Additional iPads and iPad minis were purchased in 2015 and 2016 to support and grow the K-3 
teaching and learning programs to further cater for differentiated practice.   
 
Currently, Subiaco Primary School has over 170 school owned iPads distributed across classes from Kindergarten to year 
3.  The Year 4, Year 5 and Year 6 students (2017) are part of a Bring Your Own Device (BYOD) program and they bring their 
personal iPad to use at home and school.  By 2017, over 180 personal BYOD iPads will be utilised by students across Year 
4, 5 and 6 classes. 
 
A number of Students at Educational Risk (SAER) students were allocated an iPad to assist with their Individual Education 
Plans (IEPs) within the classroom.  These students continue to benefit from specific Apps to suit their leaning needs. 
 
The EAL/D program also utilised a pod of iPads to assist students in their specific EAL/D support time and in the context of 
the class.   
 
The Music classes operated an innovative stem program and utilisd a pod of iPads to support learning stations in the 
Music classes across the school. 
 
Learning and iPads – 2016 Feedback Study 
2017 will herald the third year into the 1-1 model for many of our students.  This phase is timely to survey students, 
parents and teachers on their perception on iPads and learning across 7 classes. 
 
In 2015 and 2016, a major evaluation of the of the 1-1 initiative was undertaken to investigate student, teacher and 
parent perceptions of classroom engagement and learning using iPads in the year 4 class.  This study helped define, 
determine and inform the current and future use of iPads across class settings at Subiaco Primary School.  In 2016, a 
feedback study was completed.  Parent feedback was a major component of this study.  The core set of research 
questions were designed to explore parent perception of using iPads in their daily learning and identify their perceptions 
around learning, motivation, engagement, higher order thinking and individualised learning.  The celebrations and 
recommendations of this study can be viewed on Subiaco Primary School’s website: http://subiacops.wa.edu.au/ipads-
and-learning-sps-2016/ 
 
 
 
 

http://subiacops.wa.edu.au/ipads-and-learning-sps-2016/
http://subiacops.wa.edu.au/ipads-and-learning-sps-2016/
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Australian Curriculum, Assessment and Reporting Authority (ACARA) General capabilities in Information and 
Communication Technology (ICT) and Critical and creative thinking are embedded in teaching and evident in 
student learning  
 
Our goal is for all staff to become competent users of ICT and to authentically incorporate technologies and Critical and 
creative thinking capabilities into their teaching, learning, and assessment.  In 2016 there was a particular focus in ICT in 
the areas of; applying social and ethical protocols and practices, and creating and communicating with ICT. 
  
In the area of critical and creative thinking, the focus was on the introduction of Habits of Mind.  These are an identified 

16 problem solving, life related skills promoting strategic reasoning, insightfulness, perseverance, creativity and 
craftsmanship.   
 
In Oct 2016 survey results teachers indicated that they included Analysing, synthesising and evaluating information across 
learning (50% very often/always).  This will continue as an area to focus on in 2017.   
 
Our goal is to provide breadth and depth of curriculum differentiation, empowering students with a wide range of 
analytical, critical, creative and higher order thinking skills and assisting as a tool for life-long learning.  
 
In June 2016, 65% of staff indicated that they often to always embed authentic connectedness between ICT and Critical 
and creative thinking General capabilities (30% June 2014).  It is recommended to continue professional learning and 
sharing of best practice in utilising ICT to continue this journey. 
 

STAFF CAPACITY: Build staff capacity to meet the diverse and changing needs of our students 
 
Targeted professional learning built staff capacity to support the school’s priority areas and departmental initiatives.  
Professional learning took place on School Development Days, through the provision of relief teachers financed through 
our Salary Pool or during personal time.  Professional learning included:  

 Planning, assessment and reporting in Australian Curriculum English, Mathematics, Science, Humanities and 
Social Sciences; 

 Digital technologies and STEM (Science Technology, Engineering & Maths); 
 Assessment and data informed planning; 
 Whole school approaches to teaching and assessment in literacy and numeracy; 
 Maths problem solving focus; 
 Introduction to Habits of the Mind; and 
 Outside facilitators provided professional learning to staff in PATS data informed planning as well as a 2 hour and 

full day First Aid Course by St John’s Ambulance in which over 25 staff attended. 
 

Subiaco Primary staff joined staff from 11 other schools in the Shenton Network for a full day of professional learning in 
May.  The following staff were selected to present to teachers across the district on the following topics: 

 Higher Order Thinking using iPads in the classroom, Kath Reger and Bronwyn Mace; and 
 Mindfulness practice: a tool for focus, self-regulation and well-being, by Rita Burgess, School Pyschologist. 

 
In June 2016, 88% of staff indicated that they often to always had opportunities to attend and share evidence based 
professional learning (64% June 2014).  Focus in 2017, is to continue to use school development days and staff meeting 
time for teacher collaboration & sharing, in the areas of analytical, drilled down and data informed teaching.  
 
0.1 FTE staffing was allocated to work with teachers to implement literacy priority areas.  The role included presenting 
professional learning and working shoulder to shoulder with staff to build their capacity to improve the literacy outcomes 
of students.  The school’s focus was on evidence-based programs in the teaching, learning and assessment in literacy. 
 
During 2016, 0.6 FTE was allocated for EAL/D and Literacy Support.  The literacy support teacher provided support for 
Year 1-6 students and teachers, and the programs were targeted to meet student needs in collaboration with the 
classroom teacher.  
 
Students who experienced difficulties with their learning were provided with teaching and learning adjustments and 
additional support through the development of Individual Education Plans (IEP’s), Group Education Plans (GEPs) or 
Behaviour Management Plans (BMP).  The Learning Support Co-ordinator supported staff with writing and implementing 
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IEPs, and case conference management for Schools Plus funded children.  Students who experienced difficulties with their 
learning were tracked by means of a K-6 school profile.  In 2016 we met the target to have Special Education Needs (SEN) 
Reporting in place for students requiring alternative reporting.  All teachers wrote documented plans using the SEN online 
system.   
 
Literacy support to build staff capacity  
 
To support Literacy, Eileen Burns was released 0.5 day per week to work with teachers.   
 
Eileen Burns built teacher capacity through the gradual release of responsibility.  Teaching and learning was directed at 
managing and implementing book discussion groups, the use of higher order questioning to develop comprehension at 
both a literal and inferential level, evaluating and analysing characterisation in texts and guided reading as a means of 
achieving differentiation and the explicit teaching of reading strategies.  School resources were directed to purchasing 
rich, relevant and engaging paper based and online reading materials.  In 2017 the focus will be Spelling & Writing 
support.  
  
Professional Learning was provided for teachers on the explicit, differentiated and systematic teaching of skills in reading. 
Staff re-examined the Big 6 of Reading: Oral Language, Phonological Awareness, Letter-Sound Relationships (systematic 
teaching of phonics), Vocabulary, Fluency and Comprehension.  
  
Approximately 88% of staff indicated that they often to always had opportunities to share teacher expertise via 
collaboration, mentoring and coaching (64% June 2014) 

 
Promote differentiation of curriculum delivery and student assessment.  
 
Teachers indicated via survey in June 2015, that 100% of staff often to always promoted differentiation of assessment and 
96% differentiation of curriculum delivery.  (In 2014, 70% differentiation of assessment and 83% differentiation of 
curriculum delivery). 
 
Students who experienced difficulties with their learning were provided with teaching and learning adjustments and 
additional support through the development of Individual Education Plans (IEPs), Group Education Plans (GEPs) or 
Behaviour Modification Plans (BMP).  
 
The Learning Support Co-ordinator, supported staff with writing and implementing documented plans.  A school data 
base of documented plans was maintained and updated each semester.  The Assistant Principal, School Psychologist and 
Learning Support Coordinator met regularly to discuss school wide support. 
 
In 2016, 0.6 FTE was allocated for EAL/D and Literacy support.  Deb Beresford, as literacy support teacher provided 
support for Year 1-6 students and the programs were targeted to meet student needs in collaboration with the classroom 
teacher.  
 
In 2016 the following literacy support programs were put into place: 

 Reading Recovery program for Year 2 in first semester and Year 1 in second semester.  This is an intensive one on 
one program operating 3 days a week, with a focus on reading, phonics, comprehension and writing.  Parents are 
heavily involved as they are individually in serviced on how to support their child on the program at home;  

 Literacy support for Years 2-6; 
 Before school Repeated Reading program for selected Year 1-3 students focusing on fluency, accuracy and 

reading rate;  
 EAL/D program for early entry students in the junior years; and 
 Auditory Processing for Year One students.  

 
Parent workshops were also organised as required with the EAL/D teacher talking to parents about strategies they can use 
to support their children learning English. 
 
Academically talented students were provided with opportunities to extend their learning through Early Years Extension 
Program Primary in Years 1-3 (selection is based on the On Entry Assessments conducted in Pre Primary).  Heather 
Mackesey facilitated the 10 week course for selected Year 1 & 2 students and Year 3 students attended an off-site course.  
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Selected students from Years 5, 6 & 7 attended Extension and Challenge (PEAC) programs off site.  Academic Extension is 
also provided through differentiated curriculum in the classrooms and a Maths extension program.  
 
Differentiation of curriculum delivery and assessment was a Priority in 2016.  Achievements included the development of 
consistent formats for collection of whole school data, implementation of Progressive Achievement Testing (PATS) whole 
school pre and post data collection in Maths, Reading & Science, to profile Literacy Support and EAL/D progress over time, 
and to utilise PEAC data where appropriate to help to inform classroom teaching. 

 
Identified English as an Additional Language/Dialect (EAL/D) students make progress against Progress Maps 
 
Specific EAL/D programs were delivered for Year 1 & 2 students.  In Years 3-6, EAL/D students were catered for in the 
Literacy Support group for their year level.  A translator App. has been successfully utilized on the iPads to assist with 
instruction.  Our EAL/D students’ progress continued to be tracked on the Progress Maps data base. 
 

Progress of the Year 3-Year 5 stable cohort in 2015/2016 NAPLAN will demonstrate positive trends in the 
percentage of children with moderate, high and very high progress in NAPLAN Numeracy and Reading 
 
Data collection is ongoing and is based on our school’s Management Information System.  One key part of our data 
collection is via the National Assessment Program Literacy and Numeracy (NAPLAN), which focuses on analysing student 
performance in Mathematics, Reading, Writing, Spelling and Language Conventions.  NAPLAN assessment is undertaken 
with all students in Years 3 and 5.  
 
Given that Subiaco Primary consistently outperforms State and Australian averages, we choose to compare our 
performance with statistically similar or Like Schools.  These schools are similar in socio economic and educational 
advantage.  In examining performance over time, we can determine our future focus and plan accordingly.  
 
Analysis of data shows students at Subiaco Primary, in most areas, have higher progress and higher achievement when 
compared with students from all WA public schools. 
 
Table 1: Progress and Achievement  

 
 
 
 
           Key: 
 
           W Writing 
           G&P Grammar & Punctuation 
           R Reading 
           N Numeracy 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Reading and numeracy has higher progress and achievement compared with WA public schools.  This reflects the whole 
school priority on reading and numeracy.  Spelling, Writing and Grammar & Punctuation will become focus areas in 2017. 
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Table 2: Numeracy Year 3-5 Progress stable cohort 
 

 
 
 
The graph compares the student cohort who sat the NAPLAN 
assessment in Year 3 and then in Year 5 in Numeracy with Like 
Schools (dotted line).  Progress not as strong as previous years.  
10% of students have made very high progress over time 
(compared with 19% Like Schools), 20% received high progress.  
The pink shading refers to the percentage of students who 
attained excellent achievement over both assessments.  
Approximately 17% of students (shaded pink) attained excellent 
achievement in Year 3 and again in Year 5.   
 
 
 
 
 
 

 
 
Focus in 2017 will be to interrogate Progressive Achievement Testing Maths data across Years 2-6.  The assessment 
information will be used to adjust and differentiate teaching and learning programs.  In future years, the longitudinal data 
will help provide the school with a picture of Maths progress across the school and over time.  
 
 
Table 3: Reading Year 3-5 Progress stable cohort 

 
 
 
The graph compares the student cohort who sat the NAPLAN 
assessment in Year 3 and then in Year 5 in Reading.  Pleasing 
progress was made against Like Schools.  20% of students have 
made very high progress over time (4% higher than Like Schools), 
24% received high progress (9% higher than Like Schools) and 2% 
very low progress (compared with 8% Like Schools).  
Approximately 13% of students are shaded pink.  The pink 
shading refers to the percentage of students who attained 
excellent achievement over both assessments.  Value adding at 
top and bottom end. 
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From 2013-2016 establish a positive trend in NAPLAN spelling, grammar and punctuation results from Year 3 
to Year 5 
 
Table 6: Average Spelling Score  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
For Year 3, there is an upward trend in average test scores, with the gap between Subiaco Primary and like schools 
reducing to nothing.  For Year 5, the results have remained pretty stable along with the gap with like schools.  We are still 
below like schools but the gap has remained stable.  From 2014 in Year 3 to 2016 and Year 5, the gap has reversed 
negatively.  Spelling has been identified as a focus area in 2017.  A comprehensive audit of spelling teaching was 
conducted late in 2016 and a new synthetic approach to Spelling, Sound Waves will be adopted in 2017.   
 
 
 
 
Table 7: Average Grammar and Punctuation Score 
 
 
 

 
 
 
For Year 3 students, there is an upward trend, with the gap between like schools reducing.  The average test scores for 
Year 5 students has remained stable over the 5 years, with the gap between Subiaco Primary and like schools widening 
slightly.  From 2014 and Year 3 to 2016 and Year 5, the gap has slightly widened between Subiaco Primary and like 
schools. 
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Table 8: Average Writing Score 

 

 
 
For Year 3, there is a definite upward trend in average test scores.  The gap between Subiaco and like schools has 
reversed, with Subiaco Primary now scoring higher than in the previous 4 years. 
 
For Year 5, there is a downward trend from 2012, with the gap between our like schools widening.  Writing will be a focus 
area in 2017. 
 
 
 
 
 
 
 

PROFESSIONAL STANDARDS:  Align performance and development to the Australian Institute for 
Teaching and School Leadership (AITSL) Professional Standards 
 
All staff self-reflect on their professional practice for continuous improvement (e.g. AITSL professional 
standards and evidence-based research)   
 
The Schools’ Performance and Development process aligns with AITSL professional standards.  Our Performance and 
Development process consists of: Reflection and goal setting; Professional practice and learning; and Feedback and 
review.  All staff reflected on their practice against the National Professional Standards in addition to the Business Plan 
and whole school priority areas.  100% of staff indicated that they often to always self-reflect against the AITSL standards 
(72% in 2014)   
 
Observation is part of the Performance and Development process and occurred in a number of ways including self-
videoing, line manager and peer observation.  
 
In 2017, the goal is to continue to promote, discuss and refine peer and line manager teacher observation so that it is an 
ongoing, natural and celebrated part of self-improvement.  
 

Classroom planning is connected to operational and strategic plans and measured via self-reflection in 
performance and development 
 
100% of staff indicated that their classroom planning is connected to the school’s operational and strategic plans (41% in 
2014).  A discussion of the alignment occurs through the performance and development process, professional learning, 
staff meetings and collaborative planning opportunities. 
 



- 12 - 

The biennial Staff National School Opinion Survey (NSOS) results are positive  
 
Commencing in 2014, WA public schools are required to administer parent, student and staff National School Opinion 
Surveys (NSOS) at least every two years.  In 2016, the National Opinion Survey was completed by 183 parents, our 
teaching staff and all our Year 5 & 6 students.  The following statements are rated out of a possible total score of 5.  The 
following table compares the student, parent and staff averages: 
 

Rating scale 
5 Strongly agree   4 Agree   3 Neither agree nor disagree  2 Disagree  1 Strongly disagree 
 

2016 National School Opinion Survey Student 
Average 

Parent 
Average 

Teacher 
Average 

This school has a strong relationship with the local community. 
N/A 4.6 4.7 

This school is well led. N/A 4.7 4.9 

I am satisfied with the overall standard of education achieved at this school N/A 4.4 4.85 

I would recommend this school to others. N/A 4.7 4.85 

Teachers at this school are good teachers. 4.6 N/A 4.9 

Teachers at this school care about their students 4.3 N/A 4.9 

 
The results indicate that the staff are highly satisfied with the school. 

 
STATE AND NATIONAL IMPERATIVES: Embed the Australian Curriculum in planning, teaching and 
assessment 
 
Teaching staff work towards full implementation the Australian Curriculum Phase 1 and Phases 2-3 as 
applicable (depending on advertised timelines)  
 
The teacher survey undertaken in October 2016 indicated the following: 
 
Table 10 

Australian Curriculum 
planning and assessing  

Very often/Always plan 
using content descriptors  

Very often/Always assess 
using Achievement 
Standards. 

Very often/Always have 
effective year level 
moderation 

English 100% 100% 74% 

Maths 95% 85% 73% 

 
English and Maths content descriptors and Achievement Standards are well embedded into teaching programs.  A 
continued focus will be moderation to ensure consistency and continuity of grade allocations.  PATS end of year data will 
support this. 
 
Table 11 

Australian Curriculum 
planning and assessing  

Very often/Always plan 
using content descriptors  

Very often/Always assess 
using Achievement 
Standards. 

Very often/always have 
effective year level 
moderation 

Science 86% 77% 60% 
Humanities and Social 
Sciences 

71% 78% 59% 
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2016 saw the introduction for the first time of Civics and Citizenship in Years 3-6 and Economics & Business in Years 5-6.  
Focus going into 2017 is teaching of Historic Skills (71% Agree/Strongly agree), Civics and Citizenship (50% Agree/Strongly 
agree), Economics & Business (67% neither) and HASS moderation (59% Agree/Strongly agree). 
 

 Strongly 
Disagree 

Disagree Neither Agree Strongly 
agree 

Specialist: I am familiar with and have implemented the 
Health & Physical Education, Languages and Arts Australian 
Curriculum 

0% 0% 25% 50% 25% 

 

In 2016/17 classroom teachers will familiarise and implement Health including protective behaviours.  Technologies 
curriculum familiarisation and implementation will become a focus in 2017. 

 

STUDENT ACCOUNTABILITY: Students adopt increasing responsibility and accountability for 
learning 
 

Evidence that students are engaging in self-reflection and goal setting to identify strengths and focus areas 
 
In October 2016, 73% of staff indicated that they often to always provided explicit instruction and authentic opportunities 
for student accountability in learning. 
 
The focus in 2017 will be to continue to provide explicit opportunities for students to demonstrate reflective learning 
practices to identify strengths and focus areas and plan for improvement including implementation of the Habits of Mind. 
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PARTNERSHIPS: Positive involvement, connection and collaboration with our 

school community 
 
RELATIONSHIPS: Maintain and strengthen positive school-community relationships  
 
Strengthening positive school community relationships is of utmost importance to our school.  There is strong community 
participation through our School Board, the P&C Association and parent volunteers.   
 
Each term the Class Liaison Parents met with the school administration team to discuss curriculum and school priorities.  
Presentations included school vision, explanation of focus areas, assessment, National School Opinion Survey and Board 
Effectiveness Survey, Hattie’s research into quality teaching and learning, moderation & reporting, digital fluency, 
summary of Harvard experience, parent engagement, IPS review, NAPLAN data analysis and selection of priority areas for 
2016 and reflection on the 2016 school year.  Over the course of the year the Class Liaison Parents have been involved in 
helping the class teacher with class excursions and special class activities, organising social functions to build a community 
spirit, welcoming new parents to the school and coordinating fund raising events. 
 
The Buildings & Grounds, Chaplaincy and Well-Being, Events, Healthy Eating and Sustainability P&C subcommittees are 
active partners in setting school direction.  In addition to these subcommittees, the P&C has established a Building Fund, 
operates the school uniform shop, manages the operation of the school's pool and maintains an effective communication 
network for parents.  
 
In 2016, the P&C supported the ongoing maintenance of our pool, plus funding of various projects such as healthy eating 
initiatives.  The P&C generously provided funds, totaling $80,000, for the following projects. 
 

STEM (Science Technology Engineering & Maths) resources   $28,000 
STEM In Residence Program (Coding, Robotics, Billy Carts)  $13,000 
Reading Resources (novels, picture books)      $8,500   
Musical instruments         $6,000 
Outdoor Table Tennis         $7,500  
Sports Equipment         $4,000 
Universal Swing          $2,200    
Decked Play Area         $1,900 
Seating junior garden area        $2,900 
Sustainability Trailer for compost bins          $300 
K&PP Outdoor Equipment        $2,400 
Outdoor Chess Play Areas         $2,300 
Friendship and Anti Bullying Resources       $1,000 

 
The Subi Farmers Market paid $30 000 in rental income and provided another $40 000 funding support to the school for 
grounds development projects.  
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Workshops for parents are strongly supported as one way to strengthen understanding and partnerships between home 
and school.  In 2016 specific parent workshops included Protective Behaviours, 1:1 iPads and Fine Motor Skills by an 
occupational therapist.  Positive feedback was received by parents at all workshops. 
 
The Parent Open Evening was the perfect opportunity to show integrated literacy, numeracy and technology learning at 
Subiaco Primary as well as an avenue to enjoy performances from our choirs and band.  All staff should be acknowledged 
for their contributions towards the highly successful Parent Open Evening. 
 
The Spring Fair was an outstanding success due to the coordinated efforts and hard work over many months by many 
people.  It all came together perfectly and the day was thoroughly enjoyed by young and the young at heart.  As well as 
being fun it was educational including art, music, dance, making things, experiencing wonder and awe, Science and the 
Writer’s and Author’s corner.  Jodi Mansfield and Federica Battaglia took on this mammoth task which was over 18 
months in the making.  What they achieved along with well over 100 parents is nothing short of remarkable.  There were 
also a number of sponsors who also gave very generously to our school.  The following quote highlights what the children 
thought; “I had the best day of my life!”  
 
Positive school-community relationships are fostered through the use of school facilities after school hours.  A weekly 
Farmers Market is held on the school grounds every Saturday morning with approximately 74 regular stalls and up to  
3, 000 weekly visitors.  The school pool is open to the public after school and on weekends from December through to the 
end of March and is managed by Royal Life Saving Society WA.  The Subiaco Children’s Centre, co-located on the school 
site, provides students with before, after school and holiday care.  The centre can accommodate up to 50 children per 
session and approximately 170 children from the school (150 families) use this service.  A parent committee oversees the 
running of the Subiaco Children’s Centre.  
 
In 2016 the following local groups and teams utilised the school facilities; chess, soccer, tennis, netball, basketball, cricket, 
football, taekwon-do, quickstix lacrosse, adult fitness group, instrumental music, Subiaco Church, as well as several 
volunteer organisations. 
 
Community partnerships add value to our students’ educational experiences.  Valuable partnerships in 2016 included: 

 City of Subiaco for the Year 1 home reading program linked with the local library, weekly paper recycling, 
provision of healthy breakfasts for Ride2School and Walk to School events, Book Week author excursion, 
environmental grants and managing the reticulation allocation for our ovals; and 

 Earth Carers providing support for sustainability programs. 
 

The biennial Parent and Student National School Opinion Survey (NSOS) results are positive  
 

Rating scale 
5 Strongly agree   4 Agree   3 Neither agree nor disagree  2 Disagree  1 Strongly disagree 
 
In 2014, 157 students (Year 5-7), 142 parents and 46 (teaching/non-teaching staff) completed the online survey.  In 2016, 
118 students (Year 5-6), 183 parents and 26 class teachers completed the online survey 
 

The results are very comparable in both 2014 & 2016 indicating high satisfaction rates with the school.  In 2016, there 
were additional questions. 
 

 
Survey questions 2014 2016 

Students Parents Staff Students Parents Staff 

My teachers expect me to do my 
best 

4.7 4.5 4.9 4.6 4.5 4.95 

My teachers provide me with 
useful feedback about my school 

4.2 4.4 4.4 4.3 4.4 4.85 

Teachers at my school treat 
students fairly 

4.0 4.4 4.7 4.1 4.4 4.75 

My school is well maintained 4.2 4.5 4.2 4.1 4.5 4.75 

I feel safe at my school 4.5 4.7 4.7 4.5 4.7 4.55 

I can talk to my teachers about my 
concerns 

3.9 4.7 4.6 3.9 4.7      4.7 
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Student behaviour is well managed 
at my school 

3.7 4.4 4.5 3.8 4.4 4.65 

I like being at my school 4.3 4.7 4.8 4.3 4.7 4.85 

My school looks for ways to 
improve 

4.4 4.6 4.9 4.4 4.6 4.95 

My school takes students’ opinions 
seriously 

3.9 4.3 4.7 3.9 4.3 4.85 

My teachers motivate me to learn 4.4 4.4 4.6 4.3 4.4 4.85 

My school gives me opportunities 
to do interesting things 

4.3   4.2   

My child is making good progress 
at this school 

 4.4   4.4  

My child’s learning needs are being 
met at this school 

 4.2   4.2 4.65 

This school works with me to 
support my child’s learning 

 4.4   4.2 4.7 

Parents at this school can talk to 
teachers about their concerns 
(New for parents  in 2016) 

  4.7  4.7 4.55 

Students’ learning needs are being 
met at this school (New for 
parents  in 2016) 

  4.5  4.2 4.65 

This school works with parents to 
support students’ learning (New 
for parents  in 2016) 

  4.6  4.4 4.7 

I receive useful feedback about my 
work at this school 

  4.3   4.3 

Staff are well supported at this 
school 

  4.5   4.65 

 
The Year 3-6 students completed an online student perception survey about teachers, based on; Visible Learning for 
Teachers by John Hattie, titled 7 C’s of Classroom Climate (care, control, clarify, challenge, captivate, confer, consolidate).  
The results were highly positive and teachers utilised the data to help inform their practice.  
 
Teacher student relationships have one of the highest effect sizes on influencing student learning.  So the purpose of the 
survey was for teachers to reflect upon the student’s opinions and their perceptions about the classroom.  Analysis by the 
Measures of Effective Teaching (MET) project found that teachers’ student survey results are predictive of student 
achievement gains.  Students know an effective classroom when they experience one.  
 

Positive School Board feedback regarding school’s self-assessment and performance of school as measured 
by Board meeting minutes, and survey results 
 
Regular reports are provided to the School Board on student performance and the school’s achievement of milestones 
and targets within the Business Plan.  There is robust discussion and members rigorously look at the school’s self-
assessment and school performance.  Our 2016 Board members, Marina Hogan, Phil Riley, Morgan Harland, Tim Braslin, 
Sue Piperis, Chris Shorter and Annie Johnson provided expertise to help the school achieve the best outcomes for our 
students.   
 
Our Independent Public School Board operates within functions consistent with the legislative role of School Councils.  
Discussions, decisions and Achievements in 2016 included appointing Greg Lynch as new community member, discussing 
the school’s self-assessment, involvement in the DES IPS Review, ratifying policies on Positive Behaviour, Complaints and 
Student Health Care.  Also discussions and input into the development of Interschool Selection Guidelines, canvassing 
parent feedback on grounds development and developing Facilities and Grounds Guidelines. 
 
I’d like to acknowledge the significant contribution of our two Board members who stepped down after 6 years on the 
Board; Phil Riley and Marina Hogan, our Board Chair.  Both were passionately committed to and strong supporters of our 
school.  Phil added great value to the Board with his genuine, considered feedback and process orientated approach.  
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Marina was a highly skilled, articulate and passionate Board Chair who strategically led the Board from its inception as an 
Independent Public School.  This included the development of two three year Business Plans and considerable 
involvement in two Independent School Reviews.  Through her presentations to well over 600 school principals and Board 
Chairs, meetings with government, Department Corporate Executive and advice to other School Board Chairs, Marina has 
given so much to strengthening the entire Public School system.  
 

INCLUSIVITY & DIVERSITY: Honour inclusivity and diversity 
 
ACARA General capabilities and Cross-curricula priorities are evident in teaching and student learning  
 
The General capability of Intercultural understanding directly relates to inclusivity and diversity.  All teachers integrate 
Intercultural understanding in the 3 areas of: 

 Recognising culture and developing respect; 
 Interacting and empathising with others; and 
 Reflecting on intercultural experiences and taking responsibility. 

 
96% of staff often to always incorporate Intercultural understandings and cross curricula priorities in learning experiences 
as relevant opportunities arise, (77% in 2014). 
 
Aboriginal and Torres Strait Islander histories and cultures, Asia and Australia’s engagement with Asia and Sustainability 
are the three Australian Curriculum Cross-curricula priorities.  These priorities are embedded across learning areas.  They 
will have a strong but varying presence depending on their relevance to the learning areas. 
 

Demonstrate inclusive practices 
 
We strive to provide teaching and learning opportunities and experiences, which are free from bias, and take into account 
individual learning styles/preferences and individual needs related to disability, socioeconomic status, gender, language 
and ethnicity.  We foster an environment where students and their families are valued for who they are. 
 
Inclusive practices include enrolment procedures, curriculum differentiation, utilisation of specialist staff and the 
programs we adopt to ensure all students’ needs are met and that they feel valued. 
 
On enrolment, we connect EAL/D parents with other families to ensure their transition to a new country and school is well 
supported.  Where appropriate, we have specific EAL/D parent get-togethers and EAL/D information is placed on our 
school website.  There is a Google translator facility on our website to translate the information into different languages. 
 
Teaching programs and support meet the curriculum differentiation needs of our students.  The EAL/D and literacy 
support teacher provides support for Year 1-6 students and staff.  The Learning Support Co-ordinator supports staff with 
writing and implementing of Individual Education Plans (IEPs), Group Education Plans (GEPs) or Behaviour Management 
Plans (BMP).  We utilise a range of multi-skilled personnel, teachers, aides, psychologists and therapists in the case 
management for Schools Plus funded children.  Students who experience difficulties with their learning are tracked by 
means of a K-6 school profile.  
 
Our Chaplaincy program is another avenue where we assist our school through the provision of help and care to support 
the personal and social wellbeing of students and the school community.  Jamie Lund, our Chaplain worked two days a 
week and supported students through casual conversation in the playground at recess, lunch time and the early morning.  
More formal appointments or requests for support from parents and teachers were also made.   
 
The BUZ Friendly resiliency program was successfully implemented and facilitated by the chaplain in for the Years 1-3 
students.  The focus was to empower students to share back successful strategies to manage friendships and conflict. 
 
The chaplain also worked closely with the Year 4-6 Assistant Principal assisting in activities including fundraising for our 
Cambodian sister school, running Social Justice Group meetings and helping with all the fund raising projects throughout 
the year.  
 
The very successful Peer Mediation program continued to run throughout 2016.  During lunch time, Year 6 student’s 
assumed the role of Peer mediators and provided support to students in the playground to help solve problems in a fair 
and kind way, helping to ensure our school provided a safe and inclusive environment.   
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In the 2016 survey of staff 100% often to always model, demonstrate and teach inclusive practices and 100% of staff 
indicated the school often to always promotes inclusive practices (91% 2014).  

 
Provide learning experiences that celebrate diversity 
 
Our rich cultural diversity was evident when we celebrated Harmony Day.  Every year we embrace Harmony Day with 
explicit teaching programs involving our parents in culturally inclusive learning opportunities.  Diversity is regularly 
celebrated at fortnightly whole school assemblies.  Learning experiences that celebrate diversity are explicitly planned 
and taught as part of the teaching of General capabilities and Cross-curricula priorities.  96% of staff often to always 
identify cultural considerations when planning learning experiences, (85% in 2014). 
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ENVIRONMENT: Provide vibrant and motivating spaces and opportunities for 

student learning and well- being  
 
SCHOOL SITE:  Create a contemporary and purposeful environment 
 
Evidence of enhancements to the environment for students by planned and documented improvements 
Significant school and P&C finances were allocated towards school enhancements in 2016.  
 
In 2016, the P&C supported the ongoing maintenance of our pool, plus funding of various projects such as healthy eating 
initiatives.  The P&C generously provided funds, totaling $80,000, for the following projects: 

 Kindergarten Shade Structure – A new shade structure was built to provide shelter from sun and rain for 

kindergarten students.  This has provided an additional play and learning area and has increased the 

serviceability of the outdoor area.  The total cost was $21,000; 

 Replacement Cricket Pitch – The old cricket pitch in the middle of the oval was replaced at a cost of $2,850; 

 Double Screen Doors – Screen doors were installed at the southern end of the hallway adjacent the kindergarten 

classroom.  This has improved security and safety for all students in this area and the total cost was $1,550; 

 Artificial Turf – Due to the high level of shade outside the entrance to L12, artificial turf (rather than grass) was 

installed at a cost of $2,220.  This has increased the play area and amenity of the classroom; 

 Reversible Netball/Basketball Hoops – Four hoops were installed in the undercover assembly area to replace the 

existing hoops that were no longer functional.  The cost totalled $9,200 some of which was funded by the school; 

 Bench Seating – Bench seating was installed around one of the carob trees near the undercover assembly area.  

The total cost of the seating was $4,200 

 Music Room Carpet – The carpet in the music room was replaced at a cost of $4,970; 

 Water Troughs – A new water trough was installed near the music class at a cost of $2,600.  Year 1-3 students 

have certainly appreciated easier access to drinking water and the water bottle refiller; 

 Stage – A new stage decking area and limestone steps were installed east of the swimming pool at a cost of 

$8,800.  This is being used as an additional play and seating area for students at recess and lunchtime, plus 

during class time for drama, assembly practice, additional PE space etc.  The stage area is being fully utilised 

every school day and has greatly enhanced the appearance of the whole area; and 

 Limestone Wall – A limestone wall for the garden bed near the kitchen was built at a cost of $3,200.  This has 

significantly improved the appearance, water retention and plant growth in this area. 
 

PERSONAL AND SOCIAL CAPABILITY:  Provide a safe, caring, inclusive learning environment 
 
Students with well-developed social and emotional skills find it easier to manage themselves, relate to others, develop 
resilience and a sense of self-worth, resolve conflict, engage in teamwork and feel positive about themselves and the 
world around them.  
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100% of staff indicated that the school often to always promoted a diverse social context to provide opportunities for 
increased personal and social growth, and 100% of staff indicated that the school often to always fostered student 
behaviours that contribute to a healthy lifestyle.  
 
This was done in a number of ways including the development of student leaders, extra curricula opportunities and the 
selection of resiliency programs. 
 
Leadership opportunities across the school included:  

 Year 4 Uniforms; 
 Year 5  Play Pod monitors, Blackies Maintenance, Pre Primary Buddies, Composting Team, Uniforms; 
 Year 6  ICT Leaders, School Leaders (Grounds, Communications and Operations), Peer Mediators, Lunch 

Monitors; and 
 Year 1 Buddies. 

 
Since 2014, a Peer Mediation program has been successfully implemented.  At lunch time, Year 6 students performed the 
role of Peer Mediators to provide support to students to help solve problems in a fair and kind way, helping our school to 
be a safe and inclusive environment.  Incidents were recorded and reported back to the Assistant Principal.  
 
The BUZ Friendly resiliency program was successfully implemented and facilitated by our chaplain to the Years 1-4 
students.  
 
The Social Justice Group (SJG) continues to strengthen in membership.  All students in Years 4-6 were invited into the 
group to help plan and run fundraising events throughout the year.  All proceeds from the fundraiser went to support our 
sister school in Cambodia as well as raise funds to support the local Legacy Group and support the Tranby Day Centre and 
Family Foundations through their Winter Appeal.  
 
Health initiatives across the school included Crunch n Sip, healthy on line lunch ordering, Cool Fuel workshops run by the 
Health Hub, September Fruit and Veg month Bring a Cup and Fill it up parent initiative and Mindfulness practices. 
 
Mindfulness refers to being in the present moment and has many benefits including increased concentration and self-
regulation.  Classes across our school engage in ways to help our children become more mindful.  Examples include 
playing soothing music, mindful breathing, listening mindfully to a class novel, mindful Crunch n Sip eating, having Brain 
Breaks, feeling circles, using the 5 senses and quiet reflection time. 
 
For the last 3 years a Sustainability Pod, full of materials, was used by students at lunchtimes to stimulate, facilitate and 
enhance their imaginative play.  Research has shown children who engage in creative play with materials benefit from; 
team building co-operation, increased sharing, negotiation and problem solving.  The play pod is a huge success and has 
engaged a number of children at lunchtime who previously were disengaged. 
 

Maintain high participation in extra curricula activities (eg. Social Justice Group, swimming & athletics 
training, choirs, specialist music etc.) as measured by regular, enthusiastic attendance 
 
Our students enthusiastically participate in the many and varied extra curricula activities on offer.  Extra curricula 
activities included before school swimming training for Year 4-6 students in Term 1, before school athletics training for 
Year 4-6 students in Term 3, Year 4-6 choirs, and a Year 1-6 Chess Club. 
 
We provided opportunities for social growth and well-being through a Crunch n Sip Crew, an environmentally focused 
Blackies Maintenance Group and a socially aware Social Justice Group.  We facilitated a strong leadership program with 
Student Leaders and Peer Mediators.   
 
The First Aid Club, introduced in 2015, continued as an 8 week before school club for interested Year 5 & 6 students.  
 

Evidence of student engagement in reflective learning practices to identify their strengths and focus areas 
and plan for improvement 
 
All students were engaged in reflective learning practices at a developmentally appropriate level.  Teachers used a variety 
of strategies and tools to enable students to review and reflect on their knowledge, progress, and what they have learnt 
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and achieved during a unit of work.  Examples included peer assessment, reflective journals, developing assessment 
criteria and end of lesson ‘exit ticket.’ 
 

One way was for students to set personal learning goals which are the behaviours, knowledge or understandings that 
students identify as important to their own learning.  Our students were generally able to identify their strengths and 
focus areas.   
 

A focus in 2017 is for students to become more adept at identifying strategies to achieve learning goals, monitor their 
progress, report on the progress made and refine or develop new goals as well as identify and implement Habits of Mind 
into regular practice.  
 

Teachers will continue to encourage students to think about their own learning and thinking processes, and challenge 
them to articulate the way they have gone about learning, what their next steps might be, how they are going to proceed 
with those next steps, how they are going to know they have achieved success, whether or not the method of learning 
was effective, what they need more help to understand and how they might achieve better understanding. 
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1 30,318.00$                    30,318.50$                    

2 130,396.00$                  130,396.96$                  

3 62,279.00$                    62,279.30$                    

4 143,185.00$                  143,184.10$                  

5 -$                                 -$                                 

6 2,665.00$                       2,665.00$                       

7 1,180.00$                       1,179.86$                       

8 21,890.00$                    21,889.53$                    

9 84,186.00$                    84,185.58$                    

10 -$                                 -$                                 

11 Farm Revenue (Ag and Farm Schools only) -$                                 -$                                 

12 -$                                 -$                                 

476,099.00$                  476,098.83$                  

57,209.00$                    57,209.34$                    

Student Centred Funding 288,152.00$                  288,151.80$                  

821,460.00$                  821,459.97$                  

4,609,243.00$              4,609,243.00$              

5,430,703.00$              5,430,702.97$              

Locally Raised Funds366,178.86$     

Student Centred Funding288,151.80$     

Other Govt Grants3,844.86$         

Other  21,889.53$       

Transfers from Reserves84,185.58$       

764,250.63$     

1 25,825.00$                    24,819.65$                    

2 44,165.00$                    44,164.26$                    

3 129,091.00$                  133,038.85$                  

4 101,150.00$                  100,702.23$                  

5 283,578.00$                  261,705.90$                  

6 3,285.00$                       3,269.80$                       

7 125,083.00$                  125,083.00$                  

8 7,137.00$                       6,955.29$                       

9 69,856.00$                    69,855.36$                    

10 -$                                 -$                                 

11 -$                                 -$                                 

12 Farm Operations (Ag and Farm Schools only) -$                                 -$                                 

13 Farm Revenue to CO (Ag and Farm Schools only) -$                                 -$                                 

14 Camp School Fees to CO (Camp Schools only) -$                                 -$                                 

789,170.00$                  769,594.34$                  

4,509,817.00$              4,509,817.00$              

5,298,987.00$              5,279,411.34$              

32,290.00$                    

Bank Balance 604,468.53$                                 
Made up of: -$                                                

1 General Fund Balance 51,865.63$                                   
2 Deductible Gift Funds -$                                                
3 Trust Funds -$                                                
4 Asset Replacement Reserves 562,551.42$                                 
5 Suspense Accounts 365.52-$                                         
6 Cash Advances -$                                                
7 Tax Position 9,583.00-$                                     

604,468.53$                                 Total Bank Balance

Cash Position as at:

Residential Boarding Fees to CO (Ag Colleges only)

Cash Budget Variance

Total Forecast Salary Expenditure

Total Expenditure

Total Goods and Services Expenditure

Other Expenditure

Buildings, Property and Equipment

Curriculum and Student Services

Total Salary Allocation

Total Funds Available

ActualBudget

Residential Operations

Total Locally Raised Funds

Fundraising/Donations/Sponsorships

Opening Balance

Total Cash Funds Available

Camp School Fees (Camp Schools only)

Expenditure

Payment to CO, Regional Office and Other Schools

Administration

Lease Payments

Utilities, Facilities and Maintenance

Professional Development

Transfer to Reserve

Transfer from Reserve or DGR

Residential Accommodation

Other State Govt/Local Govt Revenues

Revenue from Co, Regional Office and Other Schools

Subiaco Primary School
Financial Summary as at

Actual

31 December 2016
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For additional information please contact: 
 
 
Principal: Mrs Carolyn Press 
 
Assistant Principals: Mrs Yvonne Denniss, Ms Deb Hands, Dr Melinda Harris  
 
Address: Subiaco Primary School 

 271 Bagot Road, Subiaco WA 6008 
 Phone: 9381 5078 Fax: 9381 6230 

 
Email Address: subiaco.ps@education.wa.edu.au  
 
School Web Site: www.subiacops.wa.edu.au/  
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